MIDDLE SCHOOL CURRICULUM

DEAR EDUCATOR:
As a child protection advocate, former classroom
educator, and survivor of childhood sexual abuse,
I cannot emphasize enough the importance of this
curriculum and the power it gives teens to keep
themselves safe. Growing up, I learned that children
should be seen and not heard, and that they should
listen to adults without question. Unfortunately, some
adults can and do take advantage of their authority
and use it to exploit or abuse children. In fact,
90% of children who are abused are victimized
by someone they know, love, and trust. Middle schoolaged children are experiencing the often-confusing
feelings of adolescence, with its accompanying
physical, emotional, and intellectual changes. While
some young teens may look more like adults, their
feelings and intellect have not yet caught up. And
since their peer group has become all-important,
spurring a strong desire to fit in, they may be subject
to more negative influences. The Safer, Smarter Teens
curriculum empowers teens to protect themselves
in potentially abusive situations by arming them with
powerful protective principles. Through the curriculum,
we aim for teens to recognize:
• Building self-esteem increases responsible
behavior, including assisting others.
• Safe relationships involve a balance of power.
• Setting personal boundaries means they have
the right to say “no” to anything and anyone that
makes them feel uncomfortable.
• They need to have a few adults they trust whom
they can go to whenever a situation makes them
feel scared or uncomfortable.
• They can learn to recognize “red flags,” such as
secrets or threats, that may be warning signs of
unsafe situations.
This curriculum scaffolds knowledge and builds
awareness of safety principles. It gives teens ageappropriate tools to avoid victimization, and it has

applications to other areas of their personal/
social growth, such as developing assertiveness,
setting personal boundaries, and encouraging
open communication.
Safer, Smarter Teens is divided into six topic areas
with flexibility in the scheduling and pacing of the
lessons; however, all topics should be covered in
the order presented. Each lesson includes a video
component, classroom activities, and take-home
materials to involve parents in this important
education. I know, from my time in the classroom,
that it is challenging to fit additional curricula into
your already demanding schedule. However, the
activities that make up the Safer, Smarter Teens
curriculum provide instruction designed to help
you meet many existing educational benchmarks
in various academic areas (which are found in the
back of this guide), while imparting critical personal
safety information.
Included in your materials is information that will
answer questions about reporting abuse, with
step-by-step instructions to lead you through the
reporting process. We are here to help you if you
ever suspect that a child or teen is being abused.
Visit LaurensKids.org for additional support as
you teach the curriculum. Ninety-five percent of
sexual abuse is preventable through education and
awareness. You are one of the first lines of defense
in protecting your students by teaching them how
to protect themselves, and how to access help in
unsafe situations. Thank you for playing a vital role in
delivering this important information to our children.
Sincerely,

Lauren Book, M.S.Ed.
Founder/CEO, Lauren’s Kids

WELCOME
SAFER, SMARTER TEENS: PERSONAL POWER
CURRICULUM OVERVIEW
Safer, Smarter Teens was created by Lauren
Book, M.S.Ed., founder and CEO of the Lauren’s
Kids foundation, and former classroom educator,
alongside a team of career educators. The
curriculum has been implemented statewide at
the direction of the Florida legislature. These
materials are intended for use year after year
to educate each middle school student.
This curriculum includes critical personal safety
information that is appropriate for middle school
students, delivered through six lessons. Each
lesson includes a 10-minute video, in-classroom
activities, and parent letters. The parent letters
are designed to provide background knowledge
of the day’s lesson and to extend the lesson by
providing an opportunity for discussion at home.
Ideally, the entire curriculum should be completed
in nine weeks. The lessons provide strategies
and practice for students to ensure their
personal safety and information on accessing
help in unsafe situations.
WHAT YOU NEED IN THE CLASSROOM:

LESSONS
1.
2.
3.
4.

Self-Esteem & Personal Power
Fitting In & Acceptance
Grooming & Boundaries
A.C.T.: Abuse, Disclosure, and
Getting Help
5. Isolation: Staying Safe in the
Virtual World
6. S.A.F.E.: It’s OK to Tell

ICON KEY
Point of View
Activity

Focus
Activity

Close-Up
Activity

Take Action
Activity

Journal
Prompt

Lesson
Video

• Ability to show the video lessons using the
enclosed USB drive
• Board on which to write/draw/project
• Copies of student materials
Before beginning this curriculum, please send the
Parent Introduction Letter home with each student
or make it available on your class website. Please
refer to the USB drive for Spanish and Creole
versions of the Parent Letters.

Spotlight
Main Idea

Power Play
Concept
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All lessons are intended to be implemented
with students to ensure they internalize all of
the important safety information in the Safer,
Smarter Teens program. Activities may be
used flexibly to accommodate your schedule.
Individual tasks may be completed throughout
the week you are teaching the lesson.
LESSON COMPONENTS
Each lesson is composed of the
following components:
• Point of View (Pre-video background building
activity)
• Focus Scene Cards Activity
• Video on USB drive of the day’s lesson
• Point of View (Post-video background		
building activity)
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• Spotlight and Key Vocabulary
• Close-Up
• Take Action Activity
• Journal
Teachers may wish to use a file folder for
each student to house their work as they
are participating in the Safer, Smarter Teens
program. Due to the sensitive nature of this
curriculum, it is important for these folders
to be kept in a secure location to ensure
students’ privacy is protected. Teachers should
review all student work as there may be an
opportunity for a student to disclose his or her
own unsafe situation or raise concerns about
a friend’s safety. As all adults are Mandatory
Reporters, teachers are required to follow up
with authorities.

Dear Parent,
Your child will be participating in the Safer,
Smarter Teens personal safety curriculum over
the next several weeks. The Safer, Smarter
Teens curriculum was developed by me,
Lauren Book, M.S.Ed., in collaboration with
a developmental psychologist and career
educators, to arm your child with the necessary
skills to avoid sexual abuse and exploitation.
It is age-appropriate and provides practical
strategies to help teens protect themselves
without being explicit or frightening.
Parents and other responsible adults want
to protect children from those who might harm
them, but no child can be supervised 24 hours
a day. Middle school students by nature want
to be more independent and fit in with their
peer group. The Safer, Smarter Teens curriculum
will teach your child ways that he or she can
reduce the likelihood of being abused and how
to get help if needed.
The curriculum is taught through six lessons
that incorporate videos in which I review
scenarios involving middle school students
that cover our topic areas. The teacher then
directs in-class discussions and activities,
including small-group work and journal prompts.
Information is sent home to you after each
lesson to build your background knowledge
of the day’s topic, to provide you and your child
the opportunity to extend the discussion further,
and to allow for more individual attention to this
important topic. This discussion also helps
to keep the lines of communication open
between you and your child, which is key to his
or her safety. We want teens to recognize that:

• Building self-esteem increases responsible
behavior, including assisting others.
• Safe relationships involve a balance of power.
• Setting personal boundaries means they have
the right to say “no” to anything and anyone
that makes them feel uncomfortable.
• They need to have a few adults they trust
whom they can go to whenever a situation
makes them feel scared or uncomfortable.
• They can learn to recognize “red flags,” such
as secrets or threats, that may be warning
signs of unsafe situations.
The activities in the Safer, Smarter Teens
curriculum have been designed to meet existing
educational standards while imparting critical
personal safety information. If you have any
questions about the curriculum, please contact
your child’s teacher. You can learn more about
the curriculum by visiting SaferSmarterTeens.org.
Thank you,

Lauren Book, M.S.Ed.
Founder/CEO, Lauren’s Kids
ABOUT LAUREN’S KIDS: Lauren’s Kids was founded
by child abuse survivor, prevention advocate,
and elementary school educator Lauren Book.
The organization educates adults and children about
sexual abuse topics through an in-school curriculum
and speaking engagements around the world.
The goal of Lauren’s Kids is to create a world where
the sexual abuse and exploitation of children is not
tolerated. Lauren’s Kids is a designated 501(c)(3)
non-profit organization.

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.
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Lesson 1
SELF-ESTEEM & PERSONAL POWER

Lesson 1
SELF-ESTEEM & PERSONAL POWER

OVERVIEW
In the first lesson of Safer, Smarter Teens: Personal Power, students will
be introduced to the concept of personal power and the red flags that
alert us to unsafe situations. Students will meet Lauren in the introductory
video and she will share her powerful story of abuse, recovery, and journey
to advocacy. Students will learn that they have personal power. By using their
personal power, students will learn to set their personal boundaries, recognize
unsafe situations, and use their power to say “no” and get help. Students will
learn key vocabulary terms, including personal power, power plays, red flags,
body boundaries, sexual abuse, and self-esteem (defined in the Glossary).
Understanding these terms will create the foundation for students to develop
their own personal power.
MATERIALS
• Safer, Smarter Teens USB drive
• Focus Scene 1 Cards
• Spotlight and Key Vocabulary
• Student copies of the following:
-- Point of View
-- Take Action Activity
-- Journal
-- Parent Letter 1
Parent Letters and Worksheets are on USB drive and behind each lesson's
materials divider. Parent Letters may be placed on teachers’ or schools’ websites,
or copies may be made for students to take home.

LESSON 1 OUTLINE
1. POINT OF VIEW (5 MINUTES)
Each lesson begins with students deciding if they agree or disagree with
five statements about the day’s topic in the "Before Viewing" column on the
Point of View Worksheet. The purpose of this activity is to activate students’
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background knowledge on the topic and allow for increased engagement while
they are viewing the video.
2. FOCUS ACTIVITY (5 MINUTES)
The Focus Activity provides an overall theme for the lesson, video,
and activities through the use of two photo cards, taken from the opening
montage in the videos, with taglines that indicate there is often more going
on in a student’s life than others may realize. The cards depict scenarios
that can make a student more vulnerable to unsafe situations and unsafe
decisions. In this whole-group activity, the teacher will ask students to respond
to questions that enable them to step into the scene with the pictured
students, make comparisons, and draw conclusions.
This activity helps students:
• Become sensitized to the feelings of others
• Make observations about the behaviors of others
• Step outside of themselves
• Develop empathy
• Tap into their personal power to be the change
A. This activity focuses on self-esteem and personal power.
Display the Lesson 1 Focus Scene Cards:
-- "Not sure he fits in"
-- "Worried they’re laughing at him"
DID YOU KNOW?
Studies have
shown that
children of all ages
who participate
in an educational
program are six
to seven times
more likely
to demonstrate
protective
behaviors
in simulated
situations than
children who
do not. Prevention
programs increase
disclosure.
The message that
it is not the child’s
fault leads to
better recovery. 4

B. Explain to students that these cards represent a “snapshot” in someone’s
life and a situation that each is experiencing. Something happened
before this “snapshot” was taken, and something will happen afterward.
Encourage students to imagine what might be going on in each of the
Focus Scene Cards, and ask how these two situations could be related.
C. Ask
-----

students the following questions:
What do you think may have happened before this scene?
What may have happened after this scene?
How do you think the characters are feeling? How do you know?
If you were in this scene, what would you be doing?

Teacher Tip:
With the physical, intellectual, and emotional changes occurring
in adolescence, students may be feeling self-conscious and uncertain.
Their self-confidence may be low, and they may tend to define themselves
through the eyes of others. This may contribute to low self-esteem, and that
can make students vulnerable. Situations like the two Focus Scene Cards
featured are common among adolescents although they may feel like they
are the only ones feeling awkward and different. Your reassurance that
these feelings are normal will be helpful to students.
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3. SHOW LESSON 1 VIDEO (10 MINUTES)
Lauren will cover:
• Personal power
• Red flags
• Setting body boundaries
• Sexual abuse definition
• Positive power plays
Teacher Tip:
In this lesson, Lauren discloses that she was sexually abused by a trusted
adult close to her. Her disclosure sets the stage for the importance of this
curriculum in giving students the strategies for staying safe. It is important
to note that the statistics tell us that there may be students currently
in your classroom in unsafe situations. Teachers should pay close attention
to the reactions of students during this program. Students who are
in unsafe situations need you to assist them in accessing help.

4. POINT OF VIEW (5 MINUTES)
Immediately following the video, allow students to review the five statements
in the "After Viewing" column. Allow a brief time for students to process this
new knowledge and perspective with class discussion.
Teacher Tip:
Activating students’ background knowledge prior to the introduction
of new information provides a way to hook what they already know to newly
acquired knowledge. Responding in writing to this activity ensures the
long-term retention of this important information.

5. TEACHER-LED ACTIVITIES (60 MINUTES)
A. Spotlight and Key Vocabulary
Review this lesson’s "Spotlight" and key vocabulary with students. Refer to the
Glossary found in the Resources tab of this manual. Display the vocabulary
cards in your classroom, for example, with a Word Wall (cards are found behind
the Key Vocabulary Cards divider).
Spotlight - We all have personal power to recognize and say “no” to unsafe
situations and to set our body boundaries. How we view ourselves influences
how we build and use our personal power.
Key Vocabulary
• Personal Power: The tools we have to help us make safe decisions that
help ourselves and others
• Power Plays: The actions we take to use our personal power to maintain
control of our boundaries and keep ourselves and others safe
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•
•
•

•

Red Flags: The warning signs that alert us to unsafe situations
Body Boundaries: Your personal space that limits the physical interaction
you have with other people that protects you and keeps you safe
Sexual Abuse: When one person threatens, intimidates, or pressures
another person into unwanted sexual activity or exposes someone
to sexually explicit acts or materials
Self-Esteem: How you think and feel about yourself

B. Close-Up Activity
The Close-Up Activity further extends and reinforces the concepts presented
in the video and in the Focus Activity and provides the background for students
to complete the Take Action Activities. Close-Up Activities will include class
and group discussion, some will include written work, and some will include
role-play as part of the activity.
•

Close-Up Activity 1
-- Write the word "unique" on the board. Define unique as being the
only one of its kind, unlike anything else, and discuss with students.
-- Share the words to the following John Denver song: “I like your face;
it’s really you; I like the things you say and do. There’s not a single soul
who sees the skies the way you see them through your eyes. And aren’t
you glad. You should be glad. There’s no one, no one exactly like you.”
-- Ask students to think about those words and how they relate to
them. Explain to students their positive characteristics are part
of what makes them unique.

•

Close-Up Activity 2
-- Share the words from Skee-Lo’s rap song “I Wish”:
“I wish I was a little bit taller
I wish I was a baller
I wish I had a girl who looked good
I would call her
I wish I had a rabbit in a hat with a bat
And a six four Impala”
-- Ask students to think about these words and how they relate
to them. How is the speaker feeling about himself? Share some
of the words that describe our positive characteristics: funny, pretty,
fun, cute, sweet, kind, strong, thoughtful, intelligent.
-- Remind students that everyone has positive characteristics that
make them unique and how they feel about themselves builds
or damages their self-esteem. Self-esteem is important in enabling
people to use their personal power in positive ways and to help
themselves and others stay safe.
-- Distribute the Self-Esteem Worksheet, and allow students time
to complete it. Students will refer to this sheet as they complete
their Take Action Activity.
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C. Take Action Activity
Take Action Activities provide students an opportunity to apply and practice
the important concepts they have learned in the lesson. Take Action will
be composed of a variety of activities, including role-play, group work,
and individual work. Students may complete any of the three Take Action
activities listed below:
•

Take Action Activity 1: Design a T-Shirt
-- Students will design a T-shirt using the Design a T-Shirt Worksheet.

•

Take Action Activity 2: Design a Campaign Flyer
-- Students will design a flyer for an ad campaign featuring themselves
as the candidate.

•

Take Action Activity 3: Write a Resume
-- Students will write their resumes featuring their talents and strengths
as if they are applying for a job.
Teacher Tip:
Power plays are the actions we take to use our personal power to maintain
control of our boundaries and keep ourselves and others safe. Each lesson
will feature a power play that students will gain through watching the video
and completing the activities. Power plays are important tools that students
need to make safer, smarter decisions. Look for the power play icon
throughout the videos.

Today’s Power Play: Build Your Self-Esteem
Self-esteem is how we feel about ourselves, and our behavior reflects those
feelings. Adolescence is a time when self-esteem may be unstable or negative.
Some of the benefits of positive self-esteem include acting responsibly and
independently; handling frustrations and emotions well; having a sense
of pride in one’s accomplishments. These may help make one less vulnerable
to unsafe situations. Positive self-talk is a useful tool to reframe a negative
into a positive. Teachers can model this for students. For example, a student
says, “I’m so dumb!” The teacher could say, “You’re still learning. I know
you’ll get it.” Positive reinforcement and descriptive praise have a great impact
on students’ self-esteem as well.
D. Journal
"No one can make you feel inferior without your consent."
–Eleanor Roosevelt, b.1884-d.1962, First Lady of the United States
Think about how others add to or take away from how you feel about yourself
and either build or diminish your self-confidence. Review Eleanor Roosevelt’s
quote, and write a journal entry about how you can use your personal power
to build your self-esteem.
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Lesson 1
Self-Esteem & Personal Power
STUDENT MATERIALS

• Point of View Worksheet
• Focus Scene Cards
• Spotlight and Key Vocabulary
• Self-Esteem Worksheet
• Take Action: Design a T-Shirt
• Take Action: Design a Campaign Flyer
• Take Action: Write a Resume
• Journal
• Parent Letter
For more information, visit SaferSmarterTeens.org or LaurensKids.org.

LESSON 1:
SELF-ESTEEM & PERSONAL POWER

POINT OF VIEW
Directions: Before viewing the video, read the statements below. In the "Before Viewing" column,
mark whether you Agree (A) or Disagree (D) with the statement. After you have viewed the video,
go back to the statements and mark in the "After Viewing" column whether you Agree (A)
or Disagree (D) with the statement.
Before Viewing

After Viewing
1. Some people have personal power but most do
not, especially kids.
2. Red flags can be identified to help keep us safe.
3. Children and teens have a right to say “no” to
situations that make them feel uncomfortable,
even to adults.
4. Sexual abuse is the force of any unwanted
sexual activity by one person on another.
5. One in three girls and one in five boys are
sexually abused before they reach the age of 18.

Before I watched the video, I thought

Now I know
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Lesson 1
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Self-Esteem & Personal Power

•

Lesson 1
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Self-Esteem & Personal Power

•

LESSON 1:
SELF-ESTEEM & PERSONAL POWER

SPOTLIGHT – We all have personal power to recognize
and say “no” to unsafe situations and to set our body
boundaries. How we view ourselves influences how we
build and use our personal power.

KEY VOCABULARY
• Personal Power: The tools we have to help us make safe decisions
that help ourselves and others
• Power Plays: The actions we take to use our personal power to maintain
control of our boundaries and keep ourselves and others safe
• Red Flags: The warning signs that alert us to unsafe situations
• Body Boundaries: Your personal space that limits the physical
interaction you have with other people that protects you and keeps
you safe
• Sexual Abuse: When one person threatens, intimidates, or pressures
another person into unwanted sexual activity or exposes someone
to sexually explicit acts or materials
• Self-Esteem: How you think and feel about yourself
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LESSON 1:
SELF-ESTEEM & PERSONAL POWER

SELF-ESTEEM
Directions: Make a list of your positive qualities. Are you generous? Kind? Funny? Write down
at least ten positive qualities about yourself, and refer to them to help you complete the Design
a T-Shirt, Design a Campaign Flyer, or Write a Resume activities.
My positive qualities:

What are some characteristics I like in others that I also have?

How might someone who cares about me describe me?

What do I think my friends like best about me?

What compliments would I give myself? What do I like about myself?

I feel confident when

I would feel more confident if

We all have things we need to work on. Some of my challenges are
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LESSON 1:
SELF-ESTEEM & PERSONAL POWER

TAKE ACTION: DESIGN A T-SHIRT

FRONT

Directions: Think about some of your qualities that make you unique or personal characteristics
that you like about yourself. For example, what are some of your talents? What do others say
they like about you? Now what would that look like if you put it on a T-shirt? Refer to your
Self-Esteem Worksheet for ideas. Examples: “It’s what’s on the inside that counts,” “Genius,”
“2 Cute,” “#BFF.”
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BACK

LESSON 1:
SELF-ESTEEM & PERSONAL POWER

TAKE ACTION: DESIGN A CAMPAIGN FLYER
Directions: Think about some of your qualities that make you unique or personal characteristics
that you like about yourself. For example, what are some of your talents? What do others say
they like about you? What would you highlight about yourself if you were running for office?
Refer to your Self-Esteem Worksheet for ideas.
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LESSON 1:
SELF-ESTEEM & PERSONAL POWER

TAKE ACTION: WRITE A RESUME
Directions: Think about some of the qualities that make you unique or personal characteristics
that you like about yourself. For example, what are some of your talents? What do others say
they like about you? What would you highlight about yourself if you were applying for a job?
Create a resume that highlights these qualities. Refer to your Self-Esteem Worksheet for ideas.

16

LESSON 1:
SELF-ESTEEM & PERSONAL POWER

JOURNAL
"No one can make you feel inferior without your consent."
–Eleanor Roosevelt, b.1884-d.1962, First Lady of the United States
Think about how others add to or take away from how you feel about yourself and either build
or diminish your self-confidence. Review Eleanor Roosevelt’s quote, and write a journal entry
about how you can use your personal power to build your self-esteem.
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PARENT LETTER 1: SELF-ESTEEM & PERSONAL POWER
In our first lesson of Safer, Smarter Teens: Personal Power, your child met Lauren Book,
an educator and advocate who briefly shared her story of childhood abuse to set the stage
for a discussion about personal safety. Lauren introduced the concept of positive personal power,
which includes power to recognize danger, the power to say “no,” the power to get help,
and the power to set personal body boundaries. She defined sexual abuse and gave an overview
of the curriculum. A photo montage of middle school students was featured, with taglines
describing their personal and family situations, things like, “Not sure he fits in” and “Worried
they’re laughing at him.” Many of their stories will be depicted and discussed in the videos
to be shown in the next five lessons. Lauren introduced the Safer, Smarter Teens theme
of “Be the Change” and taking action with our personal power by making positive “power plays.”
PARENT CONNECTION:
This lesson sets the stage for the entire program by introducing the idea that we all have the
personal power within us to make choices and decisions that keep us safe. We can use that
power to recognize red flags that alert us to unsafe situations involving ourselves or others.
Today’s lesson is important because early adolescence is a challenging time for both children
and parents. As children strive to grow up and be independent – an important developmental
step – they don’t yet have the emotional maturity or strategies to handle difficult situations they
may encounter. Keeping the lines of communication open with your child is an important part
of being one of his or her trusted adults to whom he or she can turn. Abusers often target young
adolescents because children in this age group are frequently insecure, may be exploring their
sexuality, and are moving beyond the constant watch of their parents.
TIPS TO FURTHER TODAY’S LESSON:
Ask your child about the various taglines introduced with the students in the video. Did any
look like something he or she has encountered or felt? How did he or she handle and resolve it?
Students participated in activities related to building self-esteem. Ask your child to share
his or her thoughts on the day’s lesson and the classroom activities that supported it.

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.
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Lesson 2
FITTING IN & ACCEPTANCE

Lesson 2
FITTING IN & ACCEPTANCE

OVERVIEW
This lesson introduces the concept of safe vs. unsafe relationships and the
balance of power in relationships. Students will learn about the connections
between the desire for acceptance and the balance of power in those
relationships. The need to maintain personal boundaries is essential
to preserving the balance of power. When there is a shift in the balance
of power, one person in the relationship can be manipulated and controlled
by the other person. Students will learn how to use the Think, Feel, Act (TFA)
rule to identify the red flags of potentially dangerous situations. In the video,
students will see the connection between wanting to be accepted and the
balance of power. Sarah is pressured by her first boyfriend, Mike, to have
some time alone with him. Sarah, though happy to have a boyfriend,
is uncomfortable with this and is unsure of what to do. She doesn’t want
to risk losing his affection. Students will be introduced to the strategies that
can be used to maintain healthy relationships, with an appropriate balance
of power, while preserving their personal power, and retaining acceptance.
MATERIALS
• Safer, Smarter Teens USB drive
• Focus Scene 2 Cards
• Spotlight and Key Vocabulary
• Student copies of the following:
-- Point of View
-- Take Action Activity
-- Journal
-- Parent Letter 2
Parent Letters and Worksheets are on USB drive and behind each lesson's
materials divider. Parent Letters may be placed on teachers’ or schools’ websites,
or copies may be made for students to take home.

LESSON 2 OUTLINE
1. POINT OF VIEW (5 MINUTES)
Each lesson begins with students deciding if they agree or disagree with
five statements about the day’s topic in the "Before Viewing" column on the
Point of View. The purpose of this activity is to activate students’ background
knowledge on the topic and allow for increased engagement while they are
viewing the video.
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2. FOCUS ACTIVITY (5 MINUTES)
The Focus Activity provides an overall theme for the lesson, video,
and activities through the use of two photo cards, taken from the opening
montage in the videos, with taglines that indicate there is often more going
on in a student’s life than others may realize. The cards depict scenarios
that can make a student more vulnerable to unsafe situations and unsafe
decisions. In this whole-group activity, the teacher will ask students to respond
to questions that enable them to step into the scene with the pictured
students, make comparisons, and draw conclusions.
This activity helps students:
• Become sensitized to the feelings of others
• Make observations about the behaviors of others
• Step outside of themselves
• Develop empathy
• Tap into their personal power to be the change
A. This activity focuses on acceptance. Display the Lesson 2 Focus
Scene Cards:
-- "Has her first boyfriend"
-- "Wants to be accepted"
B. Explain to students that these cards represent a “snapshot” in someone’s
life and a situation that each is experiencing. Something happened
before this “snapshot” was taken, and something will happen afterward.
Encourage students to imagine what might be going on in each of the
Focus Scene Cards, and ask how these two situations could be related.
DID YOU KNOW?
A survey shows
nearly 25 percent
of 14-17 year-olds
know at least
one student who
was a victim of
dating violence.
Of those surveyed,
11 percent know
multiple victims of
dating violence. 12

C. Ask
-----

students the following questions:
What do you think may have happened before this scene?
What may have happened after this scene?
How do you think the characters are feeling? How do you know?
If you were in this scene, what would you be doing?

Teacher Tip:
Help students to see that both students are experiencing the positive
feelings and benefits associated with safe relationships, whether
it may be a dating relationship or a friendship. Have students list
some characteristics of safe relationships (e.g., trust, happiness,
understanding). However, they need to be alerted to red flags that may
signal an unsafe relationship with an inappropriate balance of power and
not give up their own personal power for acceptance. Have students
describe characteristics of an unsafe relationship (e.g., you may feel
insecure, worried, afraid, unhappy, nervous, guilty).
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3. SHOW LESSON 2 VIDEO (10 MINUTES)
Lauren will cover:
• Safe vs. unsafe relationships
• Balance of power
• Red flags review
• Body boundaries review
• Think, Feel, Act (TFA) rule
• Using your voice in assertive responses as positive power plays
4. POINT OF VIEW (5 MINUTES)
Immediately following the video, allow students to review the five statements
in the "After Viewing" column. Allow a brief time for students to process this
new knowledge and perspective with class discussion.
Teacher Tip:
Activating students’ background knowledge prior to the introduction of new
information provides a way to hook what they already know to newly acquired
knowledge. Responding in writing to this activity ensures the long-term
retention of this important information.

5. TEACHER-LED ACTIVITIES (60 MINUTES)
A. Spotlight and Key Vocabulary
Review this lesson’s "Spotlight" and key vocabulary with students. Refer to the
Glossary found in the Resources tab of this manual. Display the vocabulary
cards in your classroom, for example, with a Word Wall (cards are found behind
the Key Vocabulary Cards divider).
Spotlight – Safe relationships have an appropriate balance of power. We can
use the Think, Feel, Act (TFA) rule and look for red flags to help us determine
whether a relationship is safe or unsafe.

DID YOU KNOW?
57% of teens know
someone who has
been physically,
sexually, or verbally
abusive in a dating
relationship. 5
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Key Vocabulary
• Balance of Power: Equal and shared power by people in a relationship
• Safe vs. Unsafe Relationships: In a safe relationship, there is a balance
of power where healthy boundaries are protected; the relationship
is positive, rational, productive, and supportive. In an unsafe relationship,
there is an imbalance of power that results in one person being controlled
and manipulated by another person; boundaries are not respected,
resulting in a destructive and negative relationship
• Body Boundaries: Your personal space that limits the physical interaction
you have with other people that protects you and keeps you safe
• Guiding Voice: The internal voice that helps you identify when things make
you feel confused, nervous, or uncomfortable. It is important to listen
to your guiding voice and to tell a trusted adult so you can be heard
and helped in unsafe situations

•

•

Think, Feel, Act (TFA): TFA stands for Think, Feel, Act. Think about
a situation, and decide how it makes you feel, and what action you should
take to keep yourself safe
Assertiveness: Using your personal power to be confident and stand
up for yourself and others while being considerate of others and not
violating their rights

B. Close-Up Activity
The Close-Up Activity further extends and reinforces the concepts presented
in the video and in the Focus Activity and provides the background for students
to complete the Take Action Activities. Close-Up Activities will include class
and group discussion, some will include written work, and some will include
role-play as part of the activity.
•

Close-Up Activity
-- Write "Think, Feel, Act" on the board, and reference the words
as you go through the Think, Feel, Act (TFA) rule with students.
-- Explain to students that using Think, Feel, Act (TFA) can help them
stop and evaluate a situation to determine if it is safe or unsafe.
First, you take a look and think about the situation. Then, how do you
feel about it? Sometimes our feelings are confused and often that
is a red flag. And finally, act. What should you do?
-- Explain to students that this video is about relationships. There are all
kinds of relationships. In the video, Sarah and Mike are in a new dating
relationship and want it to continue. There is a balance of power in all
relationships, and a safe relationship has a shared balance of power.
Both people feel comfortable in communication and making their wishes
known and respected. This balance is part of friendship as well and may
be where peer pressure comes into play. Students may be happy
with a friend or group of friends and want to be accepted by them.
Saying and doing what they think is right when their friends disagree
is a challenge to their personal power. Would they give in to others to
be accepted? Sarah finds a way to "Act" using her personal power while
preserving her body boundaries and is able to continue the relationship.
She does not give up personal power to be accepted. Using TFA
is a first step for students to use their personal power in a positive way.
-- Distribute the Think, Feel, Act Worksheet, and complete as a whole
class activity.
-- Have students brainstorm ideas about how each situation makes
them Think, and Feel, and how they should Act to stay safe and true
to themselves.

C. Take Action Activity
Take Action Activities provide students an opportunity to apply and practice
the important concepts they have learned in the lesson. Take Action will
be composed of a variety of activities, including role-play, group work,
and individual work.
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In today’s Take Action Activity, students will have the opportunity to play a role
in a scenario that involves using strategies such as TFA and enables them
to use their personal power to create an outcome that resolves a situation
in a positive and safe manner.
•

Take Action Activity: Using Personal Power and TFA
-- Place students into groups of four or five, and assign students roles.
-- Groups will read their scenario cards and brainstorm ideas of how
to use their personal power to stand up for themselves and others.
-- Groups will develop a positive ending to their scenarios.
-- After practicing using their personal power to resolve the situation,
groups will act out their scenarios for the class.
-- Each student will explain how his or her character processed his
or her part in the scenario using the TFA rule.
-- Within their small groups, have students brainstorm other situations
and develop a scripted scene using TFA.
Teacher Tip:
Teachers should cast students carefully in these roles and be sensitive
to assigning students with some peer relationship challenges in the roles
that exemplify those negative interactions. Giving students a chance
to practice these scenarios in their small groups enables the more reserved
students to have an opportunity to build their confidence before presenting
to the whole class.

Today’s Power Play: Use TFA to Make Safe Decisions!
TFA: Walk students through TFA (Think, Feel, Act). It is based on tested
psychological theories as a foundation to evaluate a situation. Thinking about
a situation is the objective part just as gathering data is in the scientific
method. What do you see? What’s going on? Feeling is more subjective
and individual. How do you feel about it? Act, of course, is the behavior that
follows. What will you do to stay safe?
D. Journal
“A good head and a good heart are always a formidable combination."
–Nelson Mandela, Former President of South Africa, human rights advocate,
b.1918-d.2013
Review the quote above. How could this apply to TFA? What are some
challenges you may face in using your TFA and acting according to what
you think is safe rather than going along with the group?
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Lesson 2
Fitting In & Acceptance
STUDENT MATERIALS

• Point of View Worksheet
• Focus Scene Cards
• Spotlight and Key Vocabulary
• Using Think, Feel, Act Worksheet
• Take Action: Scenario Cards
• Journal
• Parent Letter
For more information, visit SaferSmarterTeens.org or LaurensKids.org.

LESSON 2:
FITTING IN & ACCEPTANCE

POINT OF VIEW
Directions: Before viewing the video, read the statements below. In the "Before Viewing" column,
mark whether you Agree (A) or Disagree (D) with the statement. After you have viewed the video,
go back to the statements and mark in the "After Viewing" column whether you Agree (A)
or Disagree (D) with the statement.
Before Viewing

After Viewing
1. A safe relationship has an appropriate balance
of power.
2. We all have body boundaries, a sense of what
is comfortable for our bodies and personal
space and what is not.
3. I know how to use the Think, Feel, Act rule.
4. Giving up your personal power to gain
acceptance or keep a friendship is not part
of a safe relationship.
5. Your power play is the A-for-Act in the TFA rule.

Before I watched the video, I thought

Now I know
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If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Fitting In & Acceptance

•

Lesson 2
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Fitting In & Acceptance

•

LESSON 2:
FITTING IN & ACCEPTANCE

SPOTLIGHT – Safe relationships have an appropriate balance
of power. We can use the Think, Feel, Act (TFA) to look for red flags
to help us determine whether a relationship is safe or unsafe.

KEY VOCABULARY
• Balance of Power: Equal and shared power by people in a relationship
• Safe vs. Unsafe Relationships: In a safe relationship, there is a balance
of power where healthy boundaries are protected; the relationship is positive,
rational, productive, and supportive. In an unsafe relationship, there
is an imbalance of power that results in one person being controlled
and manipulated by another person; boundaries are not respected,
resulting in a destructive and negative relationship
• Body Boundaries: Your personal space that limits the physical interaction
you have with other people that protects you and keeps you safe
• Guiding Voice: The internal voice that helps you identify when things make
you feel confused, nervous, or uncomfortable. It is important to listen
to your guiding voice and to tell a trusted adult so you can be heard and
helped in unsafe situations
• Think, Feel, Act (TFA): TFA stands for Think, Feel, Act. Think about
a situation, and decide how it makes you feel, and what action you should
take to keep yourself safe
• Assertiveness: Using your personal power to be confident and stand
up for yourself and others while being considerate of others and not
violating their rights
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LESSON 2:
FITTING IN & ACCEPTANCE

USING THINK, FEEL, ACT
THINK: Observe the situation. What do you think?
FEEL: How does this make you feel?
ACT: What should you do/say?
A group of students ask you to join them at their lunch table, but only if you tell the friends
you normally sit with that they are not allowed to join.
T

F

A

Your boyfriend/girlfriend wants to walk with his/her arm around you, and that makes
you feel uncomfortable.
T

F

A
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FOLD AND TEAR ALONG DOTTED LINES

ScenarIo 1:
Student 1 – Standing by the wall with arms crossed.
Students 2, 4, and 5 – Standing by the wall next to student 1.
Student 3 joins the group.
Student 1 says, “Wow, my baby sister has that dress!”
Student 2 says, “HAHAHAHA, I guess you shop in the kids department!”
Student 3 looks down at her pink dress and looks upset.
Student 1 says to Student 4, “Why are you just standing there saying nothing?
You must like her dress. You must shop there too!”
Student 5 says nothing.
Think about how the comments of students 1 and 2 made students 3, 4, and 5 feel.
What are the possible outcomes of Student 4 joining in on the teasing or standing
up for Student 3? What can each student say and do to use their personal power
to stand up for themselves and others? Use the TFA rule.

ScenarIo 2:
Students 1, 2, and 3 are walking to class. On the way, they are talking loudly about their
plans to get together this weekend. Students 4 and 5 can hear them talking about plans
for a birthday party on Saturday night. When students 1, 2, and 3 realize that students
4 and 5 are listening, they start to laugh.
Student 1 says sarcastically, “Sorry guys, I am only allowed to invite a certain number
of friends, and you two just didn’t make the cut! HAHAHAHA!”
Student 2 laughs along and says, “We just wanted all the coolest people at the party.”
Student 3 looks down at the ground.
Student 4 turns around and starts to walk away.
Student 5 stops and looks at students 1 and 2 in the eyes.
Think about how student 1’s comments made students 4 and 5 feel. How are the students who
did not get invited to the party feeling about those comments? What are the consequences
of student 5 responding to students 1 and 2 or walking away like student 4 did? What can each
student say and do to use their personal power in this situation? Use the TFA rule.

29

FOLD AND TEAR ALONG DOTTED LINES

ScenarIo 3:
Student 1 is walking along with friends, students 2 and 3.
Student 4 runs up and grabs student 1 by the arm. He starts yelling at her. “Who was the
guy I saw you talking to? What were you talking about? What did he want? Give me your
phone! Have you been texting him?!?”
Students 2 and 3 take a step back and look at each other.
Student 5 hears the yelling and sees what is going on from down the hall.
Think about how each student is feeling. What can be done when one person is violating
another person’s personal boundaries? What are the consequences of each of the
student's actions now? Is this a safe or unsafe relationship? What can they do and say
to use their personal power to resolve this situation? Use the TFA rule.

ScenarIo 4:
Students 1 and 2 are walking to class.
Students 3 and 4 run up to them and stop them.
Student 5 is standing at the locker getting out books.
Student 3 says to students 1 and 2, “Hey, I know we don’t know you that well, but we have
fifth period together. Listen, we really need a huge favor. We totally forgot to finish that
big assignment that is due today, and we need to finish it by fifth period. You guys
always make A’s. We really need to copy your assignment and homework. Can you bring
it to lunch? You can sit at our table during lunch, and we can copy it, and I can turn it in
on time. If I turn one more assignment in late, Mrs. Jones is going to have me kicked off
the football team."
Think about how each student feels. Share your ideas about what to do when someone
asks to copy assignments and homework. What are the possible outcomes of saying yes
or no to this request? How can they use their personal power to resolve this situation?
Use the TFA rule.
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FOLD AND TEAR ALONG DOTTED LINES

ScenarIo 5:
Five students are sitting around the table at lunch. They are all talking about plans
for the weekend.
Student 1 says, “I can’t wait for this weekend! Paul is having a party. He said we are
all invited.”
Student 2 says, “Great, he lives near you. Can I come over to your house, and we can
walk over?”
Student 3 says, “My mom will never let me go!”
Student 4 says, “Yeah, my dad would never agree to let me go either.”
Student 5 says, “Well, my parents are out of town, and I’m supposed to go stay at my
grandparents for the weekend.”
Student 1 says, “You guys aren’t thinking. There are easy ways for all of us to go. Student
5, you just need to convince your grandparents that you are staying with Student 3.
Student 3 and Student 4, you tell your parents you are staying with Student 5. Then,
after the party, we can all go to Student 5’s house. We will have the place to ourselves!"
Student 2 looks scared and looks away.
Student 3 starts to laugh.
Student 4 looks at Student 3 and asks, “What do you think?”
Student 5 puts hands on hips and looks angry.
Think about the plans for the weekend. How is each person feeling? What are the potential
dangers and consequences? How can each person use his or her personal power to deal
with this situation? Use the TFA rule.

ScenarIo 6:
Student
Student
Student
Student

1
2
1
3

asks Student 2 to hang out.
says, "I don't feel like it. I got dumped today."
tells Student 3 about this.
posts about the breakup on social media.

Think about the situation. How is each person feeling? What are the potential dangers
and consequences? How can each person use his or her personal power to deal with this
situation? Use the TFA rule.
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LESSON 2:
FITTING IN & ACCEPTANCE

JOURNAL
“A good head and a good heart are always a formidable combination."
–Nelson Mandela, Former President of South Africa, human rights advocate, b.1918-d.2013
Review the quote above. How could this apply to TFA? What are some challenges you may face
in using your TFA and acting according to what you think is safe rather than going along with
the group?
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PARENT LETTER 2: FITTING IN & ACCEPTANCE
The second lesson of Safer, Smarter Teens: Personal Power included a video scenario with
Mike and Sarah discussing their after school plans. Mike is Sarah’s first boyfriend and would like
some “alone time” with Sarah (“Are you going to be alone at home? We are going out, right?”).
Commenting on this video scenario, Lauren acknowledged that we all want to be accepted and
loved, and she provided guidelines to help manage our relationships safely. A safe relationship was
defined as one with an appropriate balance of power. An appropriate balance of power is when both
people share in decision-making, feel comfortable communicating, and respect each other’s wishes.
She reviewed the scenario and asked students to pay attention to body boundaries and listening
to your Guiding Voice. She identified an imbalance of power in a relationship as a possible red flag.
She introduced a “Power Play” – TFA (Think, Feel, Act) as a way to maintain a safe relationship.
This concept is based on tested psychological theories as a foundation to evaluate a situation.
Thinking about a situation is the objective part such as gathering data is in the scientific method.
What do you see? What’s going on? Feeling is more subjective and individual. How do you feel
about it? Acting, of course, is the behavior that follows. What will you do to stay safe?
PARENT CONNECTION:
Adolescents’ worlds are expanding to include emotional and physical attractions, which may
lead them into situations that compromise their values and comfort level, compounded by their
need to be accepted. By keeping the lines of communication open, you can help your child
feel comfortable coming to you with difficult issues. Review the concepts of safe vs. unsafe
relationships and the balance of power in relationships with your child. Remind your child that
when someone is feeling pressured to do something that makes him or her uncomfortable,
this is unsafe.
TIPS TO FURTHER TODAY’S LESSON:
Discuss with your child the concepts below that were introduced in the lesson. For example,
the idea that he or she has the right to set body boundaries and expect them to be respected.
You might ask, “Is it ok to go along with something you know and feel to be wrong to maintain
a friendship?” Or “Can you identify red flags in unsafe relationships?”

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.
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Lesson 3
GROOMING & BOUNDARIES

DID YOU KNOW?
According to the
U.S. Department of
Justice, Bureau of
Justice Statistics,
there were 9,700
convicted sex
offenders who
were released in
one year alone.2
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OVERVIEW
Students will learn about “grooming.” Grooming is a technique used
by abusers to find a potential victim and identify his or her vulnerability.
By exploiting that vulnerability, the abuser works to establish a relationship
by filling a need for the victim. For example, a teen may miss seeing her
dad after her parents divorced and welcome the attention of a male neighbor.
Once the relationship has been established, the abuser pushes boundaries
with isolation, secrecy, and blame to maintain control over the victim.
Often victims are confused by the motives of the abuser and feel responsible,
guilty, or trapped by the situation. Students will learn to identify the red flags
that signal potential signs of grooming and abuse. In the video, Brianna
is a soccer player who really wants to make the team. Her coach begins
the grooming process by meeting with her alone after practice. He then
presents her with a brand new pair of expensive cleats and encourages
Brianna to keep the gift a secret. Lauren introduces the concept
of “grooming” as it relates to abusers and the red flags of grooming,
which may include special gifts and privileges, gaining trust, playing a role
in the child’s life, isolation and creating opportunities to be alone with
a child, keeping secrets, and unsafe touches. Students will see how
Brianna uses her TFA and tells her mother what happened. Students will
begin developing a repertoire of skills to use when there are red flags
and the potential for abuse.
MATERIALS
• Safer, Smarter Teens USB drive
• Focus Scene 3 Cards
• Spotlight and Key Vocabulary
• Student copies of the following:
-- Point of View
-- Take Action Activity
-- Journal

--

Parent Letter 3
Parent Letters and Worksheets are on USB drive and behind each lesson's
materials divider. Parent Letters may be placed on teachers’ or schools’ websites,
or copies may be made for students to take home.

LESSON 3 OUTLINE
1. POINT OF VIEW (5 MINUTES)
Each lesson begins with students deciding if they agree or disagree with five
statements about the day’s topic in the "Before Viewing" column on the Point
of View. The purpose of this activity is to activate students’ background
knowledge on the topic and allow for increased engagement while they
are viewing the video.
2. FOCUS ACTIVITY (5 MINUTES)
The Focus Activity provides an overall theme for the lesson, video,
and activities through the use of two photo cards, taken from the opening
montage in the videos, with taglines that indicate there is often more going
on in a student’s life than others may realize. The cards depict scenarios that
can make a student more vulnerable to unsafe situations and unsafe decisions.
In this whole-group activity, the teacher will ask students to respond
to questions that enable them to step into the scene with the pictured
students, make comparisons, and draw conclusions.
This activity helps students:
• Become sensitized to the feelings of others
• Make observations about the behaviors of others
• Step outside of themselves
• Develop empathy
• Tap into their personal power to be the change
A. This activity focuses on boundaries. Display the Lesson 3 Focus
Scene Cards:
-- "Trying out for lead in the school play"
-- "Really wants to make the team"
B. Explain to students that these cards represent a “snapshot” in someone’s
life and a situation that each is experiencing. Something happened
before this “snapshot” was taken, and something will happen afterward.
Encourage students to imagine what might be going on in each of the
Focus Scene Cards, and ask how these two situations could be related.
C. Ask
-----

students the following questions:
What do you think may have happened before this scene?
What may have happened after this scene?
How do you think the characters are feeling? How do you know?
If you were in this scene, what would you be doing?
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Teacher Tip:
It is important for students to understand that abusers are skillful and
manipulative, often behaving in friendly and fun ways to gain a teen’s
trust. They may be acquaintances of the family, community leaders,
trusted family friends or family members, and sometimes strangers.
Grooming tactics are methodical and intended to gain access to a child,
to isolate and create secrecy around the relationship. Giving gifts
and special privileges are common tactics. It is important for students
to establish their boundaries and to be confident in maintaining those
boundaries. Students should always be alert to the red flags of grooming
and tell a trusted adult if they feel that a situation is not quite right
or if that situation makes them feel uncomfortable.

3. SHOW LESSON 3 VIDEO (10 MINUTES)
Lauren will cover:
• Grooming behaviors used by abusers
• Red flags review
• TFA review and show Brianna applying it
• Brianna’s power play of telling a trusted adult
4. POINT OF VIEW (5 MINUTES)
Immediately following the video, allow students to review the five statements
in the "After Viewing" column. Allow a brief time for students to process this
new knowledge and perspective with class discussion.
Teacher Tip:
Activating students’ background knowledge prior to the introduction
of new information provides a way to hook what they already know to newly
acquired knowledge. Responding in writing to this activity ensures the
long-term retention of this important information.

5. TEACHER-LED ACTIVITIES (60 MINUTES)
A. Spotlight and Key Vocabulary
Review this lesson’s "Spotlight" and key vocabulary with students. Refer to the
Glossary found in the Resources tab of this manual. Display the vocabulary
cards in your classroom, for example, with a Word Wall (cards are found behind
the Key Vocabulary Cards divider).
Spotlight – Grooming behaviors are the steps an abuser takes to win the
trust of kids and their families over time to set the stage for sexual abuse.
Expensive gifts, special treatment, testing boundaries, checking reactions,
isolation, unsafe secrets, and unsafe touches are red flags of grooming.
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Key Vocabulary
• Grooming: The process an abuser uses to build trust, test boundaries,
manipulate, and draw someone into a secret relationship for the purpose
of abusing them
• Isolation: To separate from others
• Unsafe Secrets: Secrets that make you feel uncomfortable or confused
and you are told not to tell. However, an unsafe secret must be told until
you are heard and helped
• Unsafe Touches: A touch that hurts you, makes you feel uncomfortable,
or makes you feel confused
B. Close-Up Activity
The Close-Up Activity further extends and reinforces the concepts presented
in the video and in the Focus Activity and provides the background for students
to complete the Take Action Activities. Close-Up Activities will include class
and group discussion, some will include written work, and some will include
role-play as part of the activity.
•

Close-Up Activity
-- Review the definition of "Grooming" from the Spotlight,
Key Vocabulary, and information from the video for this lesson.
-- Draw a Grooming Concept Map on the board (refer to the		
example below).
What is it?
What are the
characteristics?

process of gaining kid’s
and family’s trust

secretive

isolation
Grooming
DID YOU KNOW?
Child sexual
abuse can happen
anywhere, in any
neighborhood,
religion or church
group, racial or
ethnic group, and
among both the
rich and the poor.1

not appropriate

can lead to
harmful behavior
gifts

extra attention

favors

What are some examples?
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--

After drawing a concept map, model how to use it by using this
information about grooming to complete the map.

Teacher Tip:
Concept maps enable students to see all of the characteristics and examples
of a word or concept. It allows students to hook to familiar knowledge while
learning new information. When modeling the concept map with students,
remind them that "characteristics" are the attributes that make up the word
that is being described. Tangible and observable things are "examples" of the
word. Students may also draw pictures of the examples.

C. Take Action Activity
Take Action Activities provide students an opportunity to apply and practice
the important concepts they have learned in the lesson. Take Action will
be composed of a variety of activities, including role-play, group work,
and individual work.
•

DID YOU KNOW?
Incest is more
common than
most people
dare to believe.
Clinicians and
researchers
estimate that one
million or more
children under
the age of 18 are
currently involved
in incestuous
relationships.11

Take
----

Action Activity: Red Flags Activity
Pass out the Red Flags Worksheet.
Group students in pairs.
Briefly review the "Spotlight" with students focusing on grooming
and the red flags or warning signs of grooming.
-- Ask students to read each scenario with their partners and identify
the red flags in each.
-- After identifying the red flags, ask students to analyze each scenario
and apply the TFA rule.
-- When students have completed the Red Flags Worksheet,
allow time for discussion and allow pairs to share how they
would act in each scenario.

Red Flags Activity Answer Key
Scenario 1 - Your uncle likes to wrestle with you, hugs you, and always
compliments you on how you look and how you are growing up. He always
offers to drive you places but does not offer to drive your brother and sister
anywhere and does not invite them to come along with you in the car.
-- What are the red flags? Testing boundaries, checking your reaction,
isolation, special treatment, unsafe touch
Scenario 2 - Your neighbor gives you some extra money for helping her with
her yard work and says, “Let’s not tell your mom; this will be our secret.”
-- What are the red flags? Special treatment, secrets
Scenario 3 - You are being driven home after babysitting for a neighbor.
You begin to open the door to get into the backseat and your neighbor
says, “Oh no, come sit in the front seat by me.”
-- What are the red flags? Testing boundaries, checking your reaction
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Scenario 4 - After practice, your team showers and changes clothes in the
locker room. All the players are just about finished with their showers when
you notice a player still on the field talking with the coach. The player says,
“I need to hurry up and get my shower before everyone leaves and I miss
my ride.” The coach then says, “Let’s go through this play one more time.
Don’t worry, I will stay and keep the locker room open for you and give you
a ride home. ”
-- What are the red flags? Isolation, special treatment, testing boundaries
Scenario 5 - Your mother’s friend is always buying you clothes and asking
you to try them on to make sure they fit. She seems to touch you in private
areas of your body when she is checking the fit of the clothes.
-- What are the red flags? Testing boundaries, checking your reaction,
special treatment, unsafe touch
Today’s Power Play: Recognize Red Flags!
Red Flags: Review the red flags of grooming as it relates to sexual abuse
with students: targeting, gaining trust, access to be a part of the child’s life,
testing boundaries, checking reactions, isolation, secrecy, controlling the
relationship, special gifts or treatment, unsafe touches.
D. Journal
Have you ever wanted something so much like the students in our Focus
Scene cards? Have you known someone who has?
Write a story as if you are a friend to the student who is trying out for the lead
in the school play. What if the adult volunteer who is directing the play wants
to meet with your friend alone to go over the lines? The volunteer promises
your friend the part if they practice lines together. Your friend is excited and
wants to do this.
What does your TFA tell you? Do you see some red flags? What would you say?
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Lesson 3 Notes
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Lesson 3
Grooming & Boundaries
STUDENT MATERIALS

• Point of View Worksheet
• Focus Scene Cards
• Spotlight and Key Vocabulary
• Grooming Concept Map
• Red Flags Worksheet
• Journal
• Parent Letter
For more information, visit SaferSmarterTeens.org or LaurensKids.org.

LESSON 3:
GROOMING & BOUNDARIES

POINT OF VIEW
Directions: Before viewing the video, read the statements below. In the "Before Viewing" column,
mark whether you Agree (A) or Disagree (D) with the statement. After you have viewed the video,
go back to the statements and mark in the "After Viewing" column whether you Agree (A)
or Disagree (D) with the statement.
Before Viewing

After Viewing
1. Grooming behaviors are the steps an abuser
takes to win the confidence of kids over time.
2. It is ok if an adult you know, like a coach,
gives you expensive gifts and says not to tell
your parents.
3. Isolation is when an adult arranges to be alone
with you.
4. Secrets are BIG red flags.
5. You must tell a trusted adult if someone touches
you in a way that makes you uncomfortable.

Before I watched the video, I thought

Now I know
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If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Grooming & Boundaries
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If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?
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LESSON 3:
GROOMING & BOUNDARIES

SPOTLIGHT – Grooming behaviors are the steps an abuser
takes to win the trust of kids and their families over time to set
the stage for sexual abuse. Expensive gifts, special treatment,
testing boundaries, checking reactions, isolation, unsafe
secrets, and unsafe touches are red flags of grooming.

KEY VOCABULARY
• Grooming: The process an abuser uses to build trust, test boundaries,
manipulate, and draw someone into a secret relationship for the
purpose of abusing them
• Isolation: To separate from others
• Unsafe Secrets: Secrets that make you feel uncomfortable or confused
and you are told not to tell. However, an unsafe secret must be told
until you are heard and helped
• Unsafe Touches: A touch that hurts you, makes you feel uncomfortable,
or makes you feel confused
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LESSON 3:
GROOMING & BOUNDARIES

GROOMING CONCEPT MAP

Directions: Think about the definition of grooming. Complete the concept map below by explaining
what grooming is and listing characteristics and examples.
What is it?

What are the characteristics?

Grooming

What are some examples?
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LESSON 3:
GROOMING & BOUNDARIES

RED FLAGS
Scenario 1: Your uncle likes to wrestle with you, hugs you, and always compliments you on
how you look and how you are growing up. He always offers to drive you places but does not
offer to drive your brother and sister anywhere and does not invite them to come along with
you in the car.
What are the red flags?
What do you Think?

How does this make you Feel?

How do you Act?

Scenario 2: Your neighbor gives you some extra money for helping her with her yard work and says,
“Let’s not tell your mom; this will be our secret.”
What are the red flags?
What do you Think?

How does this make you Feel?

How do you Act?

Scenario 3: You are being driven home after babysitting for a neighbor. You begin to open the door
to get into the backseat and your neighbor says, “Oh no, come sit in the front seat by me.”
What are the red flags?
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What do you Think?

How does this make you Feel?

How do you Act?

Scenario 4: After practice, your team showers and changes clothes in the locker room. All of
the players are just about finished with their showers when you notice a player still on the
field talking with the coach. The player says, “I need to hurry up and get my shower before
everyone leaves and I miss my ride.” The coach then says, “Let’s go through this play one
more time. Don’t worry, I will stay and keep the locker room open for you and give you a
ride home.”
What are the red flags?
What do you Think?

How does this make you Feel?

How do you Act?

Scenario 5: Your mother’s friend is always buying you clothes and asking you to try them on to
make sure they fit. She seems to touch you in private areas of your body when she is checking
the fit of the clothes.
What are the red flags?
What do you Think?

How does this make you Feel?

How do you Act?

LESSON 3:
GROOMING & BOUNDARIES

JOURNAL
Have you ever wanted something so much like the students in our Focus Scene cards?
Have you known someone who has?
Write a story as if you are a friend to the student who is trying out for the lead in the school play.
What if the adult volunteer who is directing the play wants to meet with your friend alone
to go over the lines? The volunteer promises your friend the part if they practice lines together.
Your friend is excited and wants to do this.
What does your TFA tell you? Do you see some red flags? What would you say?
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PARENT LETTER 3: GROOMING & BOUNDARIES
The third lesson of our middle school Safer, Smarter Teens: Personal Power curriculum covered the
topic of grooming as a red flag of an unsafe relationship. Your child will learn that adults, like parents,
are accountable for their children’s education, wellbeing, and safety. When adults use this power
responsibly, this is a healthy balance of power. The video scenario opened with Brianna, a student
who “really wants to make the team.” She is with her soccer coach, who has presented her with
a brand new pair of expensive cleats and asks her to keep the gift a secret. Lauren defined grooming
as the steps an abuser takes to win the trust of kids. These may include special gifts and privileges,
testing boundaries, gaining trust and access, secrecy, controlling the relationship, isolation, and,
eventually, unsafe touches. She reviewed the scenario, noting the red flags, Brianna’s reactions,
and the use of TFA (Think, Feel, Act). Classroom activities extended the knowledge of grooming by
identifying red flags and steps to take action through several more scenarios in a class discussion.
PARENT CONNECTION
Most adults in charge of children use their power wisely – providing for their safety and education.
Unfortunately, some use this power to manipulate and groom children for unsafe relationships by
creating a feeling of intimacy with the child (“this will be our little secret” or “no one understands
you like I do”). While not all instances of special treatment indicate sexual abuse, it is a red flag,
and children should tell a trusted adult, such as a parent, to help them evaluate the situation.
No one should ask them to keep a secret from their trusted adults. Since 90 percent of sexual
abusers are known to the child either as family members, family friends, neighbors, babysitters,
or youth leaders, it’s important for a child to have a variety of trusted adults he or she can turn to.
TIPS TO FURTHER TODAY’S LESSON
Discuss the common grooming behaviors below with your child and apply the TFA strategy
(“What do you think? How do you feel? What would you do?”) if someone:
• Tried to be alone with you
• Gave you special gifts, favors, treatment
• Touched you in ways that made you 			
• Worked hard to gain your trust and access
feel unsafe
• Was especially controlling in the relationship
• Engaged in threats or coercion
• Acted in secretive ways
Discuss the following scenario with your child: Your neighbor gives your child some extra money
for helping her with her lawn. Then the neighbor tells your child “Let’s not tell your mom. This will
be our secret."
Think: What does your child think? Possibly that this is the neighbor’s way of thanking him or her.
Feel: He or she might feel happy and excited to have some extra money.
Act: Your child should thank your neighbor but be sure to check with you first before accepting
the money. This scenario may not be grooming, but the neighbor should not have asked to keep
the money a secret. That’s a red flag. Your child could say, “Oh, no, I couldn’t do that” and then
let you know. Grooming tactics often make children feel guilty or ashamed. We want to reinforce
that it is always okay to tell!

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.
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Lesson 4

A.C.T. - ABUSE, DISCLOSURE, AND GETTING HELP

OVERVIEW
The concepts of abuse and disclosure are introduced in this lesson.
Students will learn that grooming and abuse can occur in many different
situations with different people in their lives. Students must realize that
there is not one description of a victim or abuser. Anyone can be a victim,
and anyone can be an abuser. Therefore, it is essential for students to learn
to identify the red flags and use their personal power to protect themselves
and others. Students will learn about using personal power to disclose
to a trusted adult or peer in order to seek help. The importance of speaking
up for yourself and others is reinforced. In the opening video montage,
Chris is identified as “being abused by his mom’s boyfriend.” His story begins
with his mother’s boyfriend picking him up after school. Chris is clearly uneasy
with this situation. He is then approached by a friend asking if he would like
to study together later. When Chris, already uneasy at the presence of his
mother’s boyfriend, says that he can’t, the boyfriend agrees, thus providing
the opportunity for isolation. The next scene depicts Chris being given a beer
by the mother’s boyfriend and being told not to tell his mom. Chris’s abuse
includes experiences that are not appropriate for teens – such as being offered
access to beer and inappropriate movies. These are grooming behaviors that
manipulate Chris into compliance and provide the leverage to continue the
abuse and keep an unsafe secret.
DID YOU KNOW?
There are nearly
half a million
registered sex
offenders in the
U.S. – 80,000 to
100,000 of them
are missing.8
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MATERIALS
• Safer, Smarter Teens USB drive
• Focus Scene 4 Cards
• Spotlight and Key Vocabulary
• Student copies of the following:
-- Point of View
-- Take Action Activity
-- Journal

--

Parent Letter 4
Parent Letters and Worksheets are on USB drive and behind each lesson's
materials divider. Parent Letters may be placed on teachers’ or schools’ websites,
or copies may be made for students to take home.

LESSON 4 OUTLINE
1. POINT OF VIEW (5 MINUTES)
Each lesson begins with students deciding if they agree or disagree with
five statements about the day’s topic in the "Before Viewing" column on the
Point of View. The purpose of this activity is to activate students’ background
knowledge on the topic and allow for increased engagement while they are
viewing the video.
2. FOCUS ACTIVITY (5 MINUTES)
The Focus Activity provides an overall theme for the lesson, video,
and activities through the use of two photo cards, taken from the opening
montage in the videos, with taglines that indicate there is often more going
on in a student’s life than others may realize. The cards depict scenarios
that can make a student more vulnerable to unsafe situations and unsafe
decisions. In this whole-group activity, the teacher will ask students to respond
to questions that enable them to step into the scene with the pictured
students, make comparisons, and draw conclusions.

DID YOU KNOW?
There is NO
sex offender
profile. Abusers
can be anyone:
family members,
neighbors, friends,
doctors, coaches,
youth leaders or
clergy members.
Many times
these “respected”
abusers remain
undetected.3

This activity helps students:
• Become sensitized to the feelings of others
• Make observations about the behaviors of others
• Step outside of themselves
• Develop empathy
• Tap into their personal power to be the change
A. This activity focuses on A.C.T. – Ask, Care, Tell. Display the Lesson 4 Focus
Scene Cards:
-- "Being abused by mom’s boyfriend"
-- "Feels like she's invisible"
B. Explain to students that these cards represent a “snapshot” in someone’s
life and a situation that each is experiencing. Something happened
before this “snapshot” was taken, and something will happen afterward.
Encourage students to imagine what might be going on in each of the
Focus Scene Cards, and ask how these two situations could be related.
C. Ask
-----

students the following questions:
What do you think may have happened before this scene?
What may have happened after this scene?
How do you think the characters are feeling? How do you know?
If you were in this scene, what would you be doing?
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Teacher Tip:
Adolescents are more likely to confide in and disclose abuse to peers rather
than to adults. Students can be sensitive to the circumstances of others
by paying attention to clues, such as body language and any changes in
the appearance and behavior of their friends. Taking the step to express
concern to a peer who is showing signs of distress, such as the two
students in the Focus Scene Cards, and then being supportive of him or her
is a critical message in this lesson.

3. SHOW LESSON 4 VIDEO (10 MINUTES)
Lauren will cover:
• Grooming behaviors, such as providing beer and exposing the child
to inappropriate materials, are traps abusers set to ensure that the
child will not tell
• A child’s conflicting feelings about the abuse
• Lauren’s story of abuse
• Red flags
• That abuse is never the child’s fault
• Chris’s power play of confiding in a friend and guidance on helpful peer
reactions to disclosure. Sometimes it helps for a peer to ask a friend
directly if something is wrong. Listen supportively, and offer to go with
him or her to a trusted adult
4. POINT OF VIEW (5 MINUTES)
Immediately following the video, allow students to review the five statements in
the "After Viewing" column. Allow a brief time for students to process this new
knowledge and perspective with class discussion.
Teacher Tip:
Activating students’ background knowledge prior to the introduction
of new information provides a way to hook what they already know
to newly acquired knowledge. Responding in writing to this activity
ensures the long-term retention of this important information.

5. TEACHER-LED ACTIVITIES (60 MINUTES)
A. Spotlight and Key Vocabulary
Review this lesson’s "Spotlight" and key vocabulary with students. Refer to the
Glossary found in the Resources tab of this manual. Display the vocabulary
cards in your classroom, for example, with a Word Wall (cards are found behind
the Key Vocabulary Cards divider).
Spotlight – Grooming behaviors may escalate to include experiences that are
inappropriate, such as offering beer to a teen. Confiding in a friend or a friend
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asking directly are beneficial steps to stopping the abuse until the next step
of telling an adult until they are heard and helped is followed.
Key Vocabulary
• Grooming: The process an abuser uses to build trust and draw someone
into a secret relationship for the purpose of abusing them
• Disclosure: To tell a trusted adult when something unsafe is happening
to you or someone else
• A.C.T.: Ask, Care, Tell
B. Close-Up Activity
The Close-Up Activity further extends and reinforces the concepts presented
in the video and in the Focus Activity and provides the background for students
to complete the Take Action Activities. Close-Up Activities will include class
and group discussion, some will include written work, and some will include
role-play as part of the activity.
•

•

•
•

DID YOU KNOW?
1 in 5 boys is
sexually abused
before the age
of 18.7

•

•

Distribute the Storyboard Plan Worksheet to each student, and briefly
review each element of the story plan. In a whole-group discussion,
complete each element of the story with information from the day’s video.
In the “Events” portion of the Storyboard Plan, the discussion should
focus on the red flags that signal that Chris is being abused by his
mother’s boyfriend.
Encourage students to contribute which specific red flag is present in each
of the events in the video. Lead students to the power play. In the video,
we only see Chris reaching out to his friend to tell him “he needs to tell him
something.” Brainstorm with students the idea that even though Chris has
reached out to his friend, his friend could also have reached out to Chris.
Lead the discussion to the concept of A.C.T.: Ask, Care, Tell.
Students should be empowered to:
-- Ask when they observe a red flag in a friend’s life.
-- Care about their friend by responding without judgment and with
support when that friend discloses an unsafe secret or unsafe
situation.
-- Tell a trusted adult. Students need to understand that they must involve
a trusted adult and either accompany that friend when they tell an adult
or tell an adult themselves if the friend feels as though they cannot tell.
Place students in pairs to complete the resolution element of the story
plan by asking them to complete the story with what they think could
happen next and how the problem is resolved. Encourage students
to share their resolutions.
The most important lesson for students in this activity is that they must TELL.
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Teacher Tip:
Observe students’ behaviors during this sensitive lesson. Follow up with any
student who appears to be uncomfortable or does not want to participate
in the lesson. That student may be in a situation that is not safe and needs
your help. A.C.T. is important for adults to remember as well as students.

Storyboard Plan Answer Key:
Setting

School/Chris’s home

Characters

Chris, Chris’s friend, Chris’s Mom’s boyfriend

Problem

Mother’s boyfriend is sexually abusing Chris

Events:
The events
help us
understand
the problem
and also lead
us to the
resolution of
the problem.

1. The mother’s boyfriend separates Chris from his friend
by picking him up from school instead of his mom
because his mother is working. Red Flag = Isolation
2. The mother’s boyfriend does not let Chris study with
his friend. Red Flag = Isolation
3. The mother’s boyfriend offers Chris beer and to watch
an inappropriate movie. Red Flag = Special favors,
pushing boundaries
4. The mother’s boyfriend tells Chris not to tell his
mother about the beer or the movies. Red Flag =
Unsafe secrets
5. Chris’s friend inquires about the identity of the man
who picked Chris up. A.C.T. - Ask, Care, Tell

Resolution

What happens next? How is the problem resolved?

C. Take Action Activity
Take Action Activities provide students an opportunity to apply and practice
the important concepts they have learned in the lesson. Take Action will
be composed of a variety of activities, including role-play, group work,
and individual work.
In today’s Take Action Activity, students will create statements for each step
of A.C.T. as they respond to a friend’s situation that they notice is happening.
Place students in groups of four, and distribute the A.C.T. Worksheet. Complete
the first situation as a whole class. See suggested answers in situation 1.
Take Action Activity
• Situation 1: Your best friend since Kindergarten suddenly thinks that you
are too immature to hang out with anymore, begins to dress in revealing
clothing, and seems to flirt with the older boys at school.
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-----

What are the red flags?
Ask: “What’s going on? I miss hanging out with you. Is everything OK?”
Your friend tells you that she is afraid of her stepfather.
Care: “That must be hard on you.”
Tell: “Let’s go and talk with my mom. She will help.”

Today’s Power Play: Use A.C.T. – Ask, Care, Tell
A.C.T. is a way to respond to red flags. Asking is a way to reach out
to others. Showing you care is very important and will make others feel
more comfortable. Telling a trusted adult is the most important step
to ensure that the abuse stops.
Teacher Tip:
Oftentimes, when a student discloses abuse, it is with the provision that
the disclosure be kept a secret. This is an unsafe secret and cannot be
kept. Peers and adults need to be alert to the fact that if asked to keep
the secret, they cannot. Students need to understand that keeping an
unsafe secret allows the abuse to continue and prevents the student from
truly getting help.

D. Journal
“You have no idea how your kind word or courageous action could change – or even
save – someone’s life.” –Lauren Book, Founder/CEO, Lauren's Kids foundation
Look again at the picture of the girl who "feels like she's invisible."
Write a journal entry about how you would A.C.T. in this situation:
• What would you Ask her?
• How could you show that you Care?
• Who and what would you Tell?
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Lesson 4 Notes
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Lesson 4

A.C.T. - Abuse, Disclosure, and Getting Help
STUDENT MATERIALS

• Point of View Worksheet
• Focus Scene Cards
• Spotlight and Key Vocabulary
• Video Storyboard Plan Worksheet
• A.C.T. Worksheet
• Journal
• Parent Letter
For more information, visit SaferSmarterTeens.org or LaurensKids.org.

LESSON 4:
A.C.T. - ABUSE, DISCLOSURE,
AND GETTING HELP

POINT OF VIEW
Directions: Before viewing the video, read the statements below. In the "Before Viewing" column,
mark whether you Agree (A) or Disagree (D) with the statement. After you have viewed the video,
go back to the statements and mark in the "After Viewing" column whether you Agree (A)
or Disagree (D) with the statement.
Before Viewing

After Viewing
1. Giving kids experiences they shouldn’t have,
such as access to inappropriate movies or
alcohol, are traps abusers use to confuse kids.
2. Most sexually abused girls and boys will never
tell anyone about the abuse on their own.
3. Abusers are good at setting traps and then
making kids think it’s their fault.
4. Abuse is never the kid’s fault.
5. How well someone recovers from abuse has
a lot to do with the reaction of the first person
he or she tells.

Before I watched the video, I thought

Now I know
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•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

A.C.T. - Abuse, Disclosure, and Getting Help

•

Lesson 4
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

A.C.T. - Abuse, Disclosure, and Getting Help

•

LESSON 4:
A.C.T. - ABUSE, DISCLOSURE,
AND GETTING HELP

SPOTLIGHT – Grooming behaviors may escalate to include
experiences that are inappropriate, such as offering beer
to a teen. Confiding in a friend or a friend asking directly are
beneficial steps to stopping the abuse until the next step
of telling an adult until they are heard and helped is followed.

KEY VOCABULARY
• Grooming: The process an abuser uses to build trust and draw
someone into a secret relationship for the purpose of abusing them
• Disclosure: To tell a trusted adult when something unsafe is happening
to you or someone else
• A.C.T.: Ask, Care, Tell
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LESSON 4:
A.C.T. - ABUSE, DISCLOSURE,
AND GETTING HELP

VIDEO STORYBOARD PLAN
Directions: Think about Chris's story in the video you watched. Complete the storyboard plan,
addressing the setting, characters, problem, events, and resolution. Also point out the red flags.

Setting

Characters

Problem

Events:
The events
help us
understand
the problem
and also lead
us to the
resolution
of the
problem.

Resolution
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LESSON 4:
A.C.T. - ABUSE, DISCLOSURE,
AND GETTING HELP

A.C.T.
Directions: Write a statement that you would make to your friend for each of the steps of A.C.T.
ASK when you observe a red flag in a friend’s life.
“Is everything ok?”
“Is something bothering you?”
“Do you need some help?”
“What can I do to help?”
“Is there anything you want to tell me?”
“Is there anything going on that is worrying you?”
CARE about and for your friend by responding without judgment and with support when that
friend discloses an unsafe secret or unsafe situation.
“I understand why you are …. ”
“That must be difficult for you.”
“That must be tough on you.”
“I am your friend, and I want to help you.”
“I care about you.”
“What is happening to you is not your fault.”
And most importantly, TELL. You must involve a trusted adult and either accompany that friend
when they tell an adult or tell an adult yourself if the friend feels as though they cannot tell.
“You need to tell someone. I will go with you.”
“We can go and tell (teacher, school counselor, principal, my mother and father, our scout
leader, our coach, our pastor, our school resource officer)."
“Even if you don’t tell anyone, I have to tell because you are not safe.”
“It’s OK to tell.”
Scenario 1: Your best friend since Kindergarten suddenly thinks that you are too immature
to hang out with anymore, begins to dress in revealing clothing, and seems to flirt with the older
boys at school.
What are the red flags?
Ask:
Your friend tells you that she is afraid of her stepfather.
Care:
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Tell:
Scenario 2: Your friend who is a straight “A” student is now not turning in homework and failing tests.
What are the red flags?
Ask:
Your friend tells you that things are tough at home.
Care:
Tell:

Scenario 3: When you spend the night with your friend, you witness her locking the door and
pushing a dresser in front of the door.
What are the red flags?
Ask:
My brother and his friend are home from college, and I don’t want him to come in my room again.
Care:
Tell:

Scenario 4: You notice bruises on a friend’s upper arm while changing clothes during gym.
What are the red flags?
Ask:
My mom got fired again and is pretty mad about that.
Care:
Tell:

Scenario 5: Your usually calm teammate is now having problems with his anger, losing his temper,
and yelling at others for no real reason.
What are the red flags?
Ask:
Your friend tells you that he just can’t take it much longer.
Care:
Tell:

LESSON 4:
A.C.T. - ABUSE, DISCLOSURE,
AND GETTING HELP

JOURNAL
“You have no idea how your kind word or courageous action could change – or even save –
someone’s life.” –Lauren Book, Founder/CEO, Lauren's Kids foundation
Look again at the picture of the girl who "feels like she's invisible."
A.C.T.:
What would you Ask her?
How could you show that you Care?
Who and what would you Tell?
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PARENT LETTER 4: A.C.T. – ABUSE, DISCLOSURE, & GETTING HELP
During our fourth lesson of Safer, Smarter Teens: Personal Power, your child saw a video
scenario featuring Chris, whose backstory includes that he is “being abused by his mom’s
boyfriend.” Lauren reviewed the red flags of abuse. She noted that abusers create opportunities
to be alone with children and teens and may offer enticing experiences, such as access
to alcohol or inappropriate movies, with the caveat not to tell. She shared her conflicts about
disclosing her abuse and reminded students that abuse is never the child’s fault. Students
practiced A.C.T. (Ask, Care, Tell) as a way to respond to red flags and to reach out to peers.
PARENT CONNECTION
Middle school age children are old enough to be aware of changes in their friends’ behaviors
and help them recognize questionable or unsafe situations. This lesson reinforces ways
in which children can access help because it’s always okay to tell. Encourage your child to share
his or her observations and concerns. Discuss what to do if his or her friend discloses abuse.
It is important to stay calm in this situation. Remind your child to reassure that friend that your
child is glad he or she confided in him or her. Your child can help a friend by telling a trusted
adult. When children disclose abuse to adults, it is important for adults also to remain calm and
reassuring. It is very difficult for a victim to disclose abuse, so a calm, non-judgmental response
is best.
TIPS TO FURTHER TODAY’S LESSON
Look for opportunities to discuss “what if” situations with your child and review strategies
for using A.C.T. (Ask, Care, Tell).
For example:
• What if a friend tells you that she is uncomfortable when her cousin comes over? He is 30
and always comments about how good she looks. He tries to be alone with her and has bought
her makeup that her mom doesn’t know about.
• What if a friend tells you that his music teacher has given him beer to relax and begs you not
to tell anyone?
• What if your cousin seems sad and quiet? You miss texting and chatting together. She says
that her dad won’t let her use the phone.
Ask your child how he or she would A.C.T. – What would he or she Ask to begin the conversation
with his or her friend who may be in an unsafe situation? How would your child communicate
that he or she Cares about the safety and well-being of the friend? Reinforce the next step:
Telling a trusted adult and getting help. (Consider asking your child what he or she would
do if the friend begged your child not to tell and to keep this unsafe secret.)

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.
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Lesson 5

ISOLATION: STAYING SAFE IN THE VIRTUAL WORLD

OVERVIEW
Grooming can occur both in the real world and online in the “cyber-world.”
Students will learn about the possible cyber dangers and the importance
of being very careful about information they share online. In this lesson,
we are introduced to two scenarios, one with a female student (“parents
out late every night") and another with a male student (“has friends he only
knows online”), that help demonstrate concerns within our cyber-world and
the necessary precautions we need to take to stay safe. Cyber-grooming
is one of these concerns. It resembles the grooming process abusers use
to get close to potential victims but in the virtual and often anonymous
world of the Internet and social media. Appropriate uses of technology
are discussed, including developing rules to stay safe in the virtual world
by formulating a Cyber-Safety Plan.
MATERIALS
• Safer, Smarter Teens USB drive
• Focus Scene 5 Cards
• Spotlight and Key Vocabulary
• Student copies of the following:
-- Point of View
-- Take Action Activity
-- Journal
-- Parent Letter 5
Parent Letters and Worksheets are on USB drive and behind each lesson's
materials divider. Parent Letters may be placed on teachers’ or schools’ websites,
or copies may be made for students to take home.

LESSON 5 OUTLINE
1. POINT OF VIEW (5 MINUTES)
Each lesson begins with students deciding if they agree or disagree with
five statements about the day’s topic in the "Before Viewing" column on the
Point of View. The purpose of this activity is to activate students’ background
knowledge on the topic and allow for increased engagement while they are
viewing the video.
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2. FOCUS ACTIVITY (5 MINUTES)
The Focus Activity provides an overall theme for the lesson, video, and activities
through the use of two photo cards, taken from the opening montage in the videos,
with taglines that indicate there is often more going on in a student’s life than others
may realize. The cards depict scenarios that can make a student more vulnerable
to unsafe situations and unsafe decisions. In this whole-group activity, the teacher
will ask students to respond to questions that enable them to step into the scene
with the pictured students, make comparisons, and draw conclusions.
This activity helps students:
• Become sensitized to the feelings of others
• Make observations about the behaviors of others
• Step outside of themselves
• Develop empathy
• Tap into their personal power to be the change
A. This activity focuses on isolation. Display the Lesson 5 Focus Scene Cards:
-- "Parents out late every night"
-- "Has friends he only knows online"
B. Explain to students that these cards represent a “snapshot” in someone’s
life and a situation that each is experiencing. Something happened
before this “snapshot” was taken, and something will happen afterward.
Encourage students to imagine what might be going on in each of the
Focus Scene Cards, and ask how these two situations could be related.
C. Ask
-----

students the following questions:
What do you think may have happened before this scene?
What may have happened after this scene?
How do you think the characters are feeling? How do you know?
If you were in this scene, what would you be doing?

Teacher Tip:
Isolation can make students vulnerable to unsafe situations by leaving them
without the social cues and resources from trusted adults and good friends
afforded in face-to-face meetings. By its very nature, the virtual world isolates
students and allows anonymity and secrecy to breed. Abusers look for potential
victims already in isolated situations or attempt to create isolation. Peers also
may use the cyber-world to create other unsafe situations, such as bullying.

3. SHOW LESSON 5 VIDEO (10 MINUTES)
Lauren will cover:
• The use of social media, text messages, and other online activities
• The definition of “sexting”
• Cyber-grooming
• Cyber-safety rules:
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DID YOU KNOW?
70% of children
and teens accept
friend requests
on social media
regardless
if they are known
to them. 10

--

•

Play online games or chat only with people you know. Abusers may
pretend to be kids or misrepresent themselves in other ways;
this is called “catfishing.”
-- Don’t post personal information about yourself, such as where you
live, where someone you don’t know could find you, or revealing
photos that could be considered sexting.
-- Never agree to meet someone you don’t know.
Use your personal power as power plays to protect your body boundaries,
and access help by telling a trusted adult and confiding in a friend

4. POINT OF VIEW (5 MINUTES)
Immediately following the video, allow students to review the five statements
in the "After Viewing" column. Allow a brief time for students to process this
new knowledge and perspective with class discussion.
Teacher Tip:
Activating students’ background knowledge prior to the introduction
of new information provides a way to hook what they already know
to newly acquired knowledge. Responding in writing to this activity
ensures the long-term retention of this important information.

5. TEACHER-LED ACTIVITIES (60 MINUTES)
A. Spotlight and Key Vocabulary
Review this lesson’s "Spotlight" and key vocabulary with students. Refer to the
Glossary found in the Resources tab of this manual. Display the vocabulary
cards in your classroom, for example, with a Word Wall (cards are found behind
the Key Vocabulary Cards divider).
Spotlight – Because abusers have found their way into our cyber-worlds,
we need a plan to keep ourselves safe when we use social media or engage
in other online activities. These rules are applicable to situations among
peers as well.
Key Vocabulary
• Sexting: Sending sexually explicit text messages, photos, and/or videos
• Social Media: Electronic media that allows users to create and share
information and participate in social networking
• Cyber-Grooming: Using electronic media and online sites to make contacts
to form relationships, which may lead to abuse
• Cyber-Safety Plan: A plan for the safe and responsible use of the Internet,
social media, and communication technology
B. Close-Up Activity
The Close-Up Activity further extends and reinforces the concepts presented
in the video and in the Focus Activity and provides the background for students
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DID YOU KNOW?
Approximately
1 in 7 (13%)
youth Internet
users received
unwanted sexual
solicitations. 6

to complete the Take Action Activities. Close-Up Activities will include class
and group discussion, some will include written work, and some will include
role-play as part of the activity.
•
•

Distribute Cyber P.L.A.N. Worksheet to students, and review all elements
of the Cyber P.L.A.N.
Reinforce to students that each element of the Cyber P.L.A.N. includes both
the rules and the responsibilities for safe and appropriate Internet use.

C. Take Action Activity
Take Action Activities provide students an opportunity to apply and practice
the important concepts they have learned in the lesson. Take Action will
be composed of a variety of activities, including role-play, group work,
and individual work.
•

Take Action Activity 1: Cyber P.L.A.N.
-- Using the Cyber P.L.A.N. Worksheet, direct students to think about
their responsibilities in the virtual world.
-- Brainstorm the responsibilities that students have in regard to posts,
texts, and tweets. For example, posting embarrassing pictures
of others, tweeting or texting unkind statements about others, and
texting revealing or sexually explicit pictures of themselves – sexting.
-- Talk about how damaging this type of behavior in the virtual world
can be.
-- Apply TFA to any of the above situations.

•

Take Action Activity 2: My Cyber Code of Conduct
-- Have students complete the My Cyber Code of Conduct on the Cyber
P.L.A.N. where they will list the three behaviors that will become
a part of their responsible behaviors in the virtual world.

Today’s Power Play: Follow Your Cyber P.L.A.N.
Encourage students to share the Cyber P.L.A.N. with their parents.
Online resources have opened up a wealth of knowledge and allow for mass
communication with others. There is a lot of good with that, but also very real
dangers. Discuss that online or cyber-grooming goes on, and students need
to be alert to the red flags.
D. Journal
“The Internet has been a boon and a curse for teenagers.”
–J.K. Rowling, British Novelist
What does this quote mean to you? Provide examples to support your opinion.
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Lesson 5

Isolation: Staying Safe in the Virtual World
STUDENT MATERIALS

• Point of View Worksheet
• Focus Scene Cards
• Spotlight and Key Vocabulary
• Cyber P.L.A.N. Worksheet
• Journal
• Parent Letter
For more information, visit SaferSmarterTeens.org or LaurensKids.org.

LESSON 5:
ISOLATION: STAYING SAFE IN THE VIRTUAL WORLD

POINT OF VIEW
Directions: Before viewing the video, read the statements below. In the "Before Viewing" column,
mark whether you Agree (A) or Disagree (D) with the statement. After you have viewed the video,
go back to the statements and mark in the "After Viewing" column whether you Agree (A)
or Disagree (D) with the statement.
Before Viewing

After Viewing
1. It is important to have safety rules for online
activities, texting, or using social media.
2. Texting revealing photos is “sexting.”
3. Abusers use the Internet to form relationships
to win kids’ trust over time; this is called
“cyber- grooming.”
4. Only play online games with people you know.
5. Never agree to meet someone you met online
in a chat room or through a game.

Before I watched the video, I thought

Now I know
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Lesson 5
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Isolation: Staying Safe in the Virtual World

•

Lesson 5
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

Isolation: Staying Safe in the Virtual World

•

LESSON 5:
ISOLATION: STAYING SAFE IN THE VIRTUAL WORLD

SPOTLIGHT – Because abusers have found their way into
our cyber-worlds, we need a plan to keep ourselves safe when
we use social media or other online activities. These rules
are applicable to situations among peers as well.

KEY VOCABULARY
• Sexting: Sending sexually explicit text messages, photos, and/or videos
• Social Media: Electronic media that allows users to create and share
information and participate in social networking
• Cyber-Grooming: Using electronic media and online sites to make
contacts to form relationships, which may lead to abuse
• Cyber-Safety Plan: A plan for the safe and responsible use of the
Internet, social media, and communication technology
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LESSON 5:
ISOLATION: STAYING SAFE IN THE VIRTUAL WORLD

CYBER P.L.A.N.
P stands for Permission: Students should have permission each time they go online.
Protecting passwords for their computers and their phones is important.
L stands for Location: Students should only visit approved Internet locations, websites, apps,
or game sites. Students should never enter chat rooms because they NEVER know with whom
they are really communicating.
A stands for Activity: Students should only use their devices for the permitted activity of a game,
site, or app that is allowed. Posting personal information about yourself, such as where you live,
can enable someone you don’t know to find you. Students should never agree to meet someone
they don’t know or only know online. Posting revealing photos of yourself or others can
be considered sexting and can be illegal. Posting threatening or harassing comments
or embarrassing photos of others can be considered to be cyber-bullying and can also be illegal.
N stands for Name: Students need to know the name of anyone with whom they interact online.
Students need to know that they are a real person and that they are who they say they are.
Abusers may pretend to be kids or misrepresent themselves in other ways. Students should not
misrepresent themselves and pretend to be someone they are not. Students should not chat
or reply to a stranger online, just like they would not talk to strangers alone in person.

MY CYBER CODE OF CONDUCT
Directions: List three behaviors you will be responsible for in the virtual world.
I will:

I will:

I will:
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LESSON 5:
ISOLATION: STAYING SAFE IN THE VIRTUAL WORLD

JOURNAL
“The Internet has been a boon and a curse for teenagers.”
–J.K. Rowling, British Novelist
What does this quote mean to you? Provide examples to support your opinion.
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PARENT LETTER 5: ISOLATION: STAYING SAFE IN THE
VIRTUAL WORLD
In the fifth lesson of Safer, Smarter Teens: Personal Power, your child learned about safety
concerns in our growing virtual world of social media with texting, online gaming, and apps.
This lesson features two characters: Jacob and Stephanie. Jacob has friends he only knows
online, and Stephanie’s parents are out late every night. Lauren noted that it’s never been
easier to connect with people online. This open communication is great, but it can open
up teens to what is known as cyber-grooming, which is the use of technology to groom
someone for abuse. Cyber-groomers sometimes pretend to be kids themselves.
Lauren discusses power plays for cyber-safety:
1. Play online games only with people you know.
2. Don’t post revealing photos or information about yourself like where you live, go to school,
play sports, or other identifying information that someone you don’t know could use to find you.
3. Never agree to meet someone you don’t know.
Social media is a great communication tool, but we all must use it responsibly. Lauren discussed
the dangers of electronically sending messages or photos. What a child may think is funny at the
time can quickly get out of hand and become inappropriate. Lauren explained that exchanging
revealing photos is called “sexting.”
PARENT CONNECTION
Your child is growing up in a cyber world with access to information and people like never
before. In today’s lesson, both students from the video used positive power plays to stay safe.
Continue to talk about potential dangers, as well as appropriate use of technology. Many teens
are victimized by cyber-bullying. It is important to keep the lines of communication open between
you and your child. Regular family dinnertime can reduce the chances of children becoming
victims of cyber-bullying.
TIPS TO FURTHER TODAY’S LESSON
Review the Cyber P.L.A.N. with your child and add additional rules and responsibilities that
are important for your family:
P stands for Permission: Students should have permission each time they go online.
Protecting passwords for their computer and their phone is important.
L stands for Location: Students should only visit approved Internet locations, websites, or game
sites. Students should never enter chat rooms because they NEVER know with whom they are
really communicating.
(Continued on Back)
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A stands for Activity: Students should only use their devices for an approved activity, such as
a game, site, or app that is allowed. Posting personal information about yourself, such as where
you live, can enable someone you don’t know to find you. Students should never agree to meet
someone they don’t know or only know online. Posting revealing photos of yourself or others
may be considered sexting and can be illegal. Posting threatening or harassing comments
or embarrassing photos of others can be considered cyber-bullying and may also be illegal.
N stands for Name: Students need to know the name of anyone with whom they interact online.
Students need to know that they are a real person and that they are who they say they are.
Abusers may pretend to be kids or misrepresent themselves in other ways. Students should not
misrepresent themselves and pretend to be someone they are not. Students should not chat
or reply to a stranger online, just like they would not talk to strangers alone in person.

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.

Lesson 6
S.A.F.E.: IT’S OK TO TELL

Lesson 6
S.A.F.E.: IT’S OK TO TELL

OVERVIEW
This final lesson introduces Maddie (“covers bruises with makeup”) and her
friend Kate, who uses her personal power to stand up for Maddie when
other girls are making fun of her. After noticing cuts on Maddie's forearms,
Kate goes with her to the school counselor. Maddie finds her personal power
and faces her fears to speak to the counselor, the first step in getting the help
she needs to heal. Lauren reviews the concepts introduced in the previous
videos. Activities introduce the concept of S.A.F.E.: Seek help from a trusted
Adult, Face your fears, Enact power plays.
MATERIALS
• Safer, Smarter Teens USB drive
• Focus Scene 6 Cards
• Spotlight and Key Vocabulary
• Student copies of the following:
-- Point of View
-- Take Action Activity
-- Journal
-- Parent Letter 6
Parent Letters and Worksheets are on USB drive and behind each lesson's
materials divider. Parent Letters may be placed on teachers’ or schools’ websites,
or copies may be made for students to take home.

--

Bookmarks (behind the Resources tab)

LESSON 6 OUTLINE
1. POINT OF VIEW (5 MINUTES)
Each lesson begins with students deciding if they agree or disagree with
five statements about the day’s topic in the "Before Viewing" column on the
Point of View. The purpose of this activity is to activate students’ background
knowledge on the topic and allow for increased engagement while they are
viewing the video.
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2. FOCUS ACTIVITY (5 MINUTES)
The Focus Activity provides an overall theme for the lesson, video, and activities
through the use of two photo cards, taken from the opening montage in the videos,
with taglines that indicate there is often more going on in a student’s life than
others may realize. The cards depict scenarios that can make a student more
vulnerable to unsafe situations and unsafe decisions. In this whole-group activity,
the teacher will ask students to respond to questions that enable them to step into
the scene with the pictured students, make comparisons, and draw conclusions.
This activity helps students:
• Become sensitized to the feelings of others
• Make observations about the behaviors of others
• Step outside of themselves
• Develop empathy
• Tap into their personal power to be the change
• Follow the steps of S.A.F.E.: Seek help from a trusted Adult.
Face your fears. Enact your power play
A. This activity focuses on S.A.F.E. Display the Lesson 6 Focus Scene Cards:
-- "Covers bruises with makeup"
-- "Homeless. Living in a car"
B. Explain to students that these cards represent a “snapshot” in someone’s
life and a situation that each is experiencing. Something happened
before this “snapshot” was taken, and something will happen afterward.
Encourage students to imagine what might be going on in each of the
Focus Scene Cards, and ask how these two situations could be related.
C. Ask
-----

students the following questions:
What do you think may have happened before this scene?
What may have happened after this scene?
How do you think the characters are feeling? How do you know?
If you were in this scene, what would you be doing?

Teacher Tip:
Both Focus Scene Cards depict serious life circumstances for the students that
make them vulnerable to unsafe situations and may show that they are already
in unsafe situations. Peers sensitive to others and who use their personal
power to A.C.T. will help others to be S.A.F.E. and access help. Teachers are
an important factor in helping students access help as well. As all adults are
Mandatory Reporters, teachers must report any suspicions they have about
a student being in an unsafe situation to authorities. Those who receive
a positive, supportive response when disclosing abuse are less likely to suffer
as greatly from the general trauma symptoms associated with abuse,
such as post-traumatic stress, eating disorders, over-sexualized behaviors,
angry outbursts, self-destructive behaviors, low self-esteem, or withdrawal.
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3. SHOW LESSON 6 VIDEO (10 MINUTES)
Lauren will cover:
• That supportive peers can be the link for others to access help by giving
them an opportunity to talk about what’s going on that’s troubling them
and offering to go with them to talk to a trusted adult
• A review of all the video scenarios and the key points to becoming a Safer,
Smarter Teen: Self-Esteem and Personal Power, Acceptance, Boundaries,
A.C.T., Isolation, S.A.F.E.
4. POINT OF VIEW (5 MINUTES)
Immediately following the video, allow students to review the five statements
in the "After Viewing" column. Allow a brief time for students to process this
new knowledge and perspective with class discussion.
Teacher Tip:
Activating students’ background knowledge prior to the introduction of
new information provides a way to hook what they already know to newly
acquired knowledge. Responding in writing to this activity ensures the
long-term retention of this important information.

5. TEACHER-LED ACTIVITIES (60 MINUTES)
A. Spotlight and Key Vocabulary
Review this lesson’s "Spotlight" and key vocabulary with students. Refer to the
Glossary found in the Resources tab of this manual. Display the vocabulary
cards in your classroom, for example, with a Word Wall (cards are found behind
the Key Vocabulary Cards divider).
Spotlight – Use your personal power as a power play to protect your body
boundaries, and access help by confiding in a peer and telling a trusted adult.
Key Vocabulary
• Personal Power: The tools we have to help us make safe decisions that
help ourselves and others
• Disclosure: Telling a trusted adult when something unsafe is happening
to you or someone else
• Accessing Help: Disclosing information to a trusted adult to get help when
you or someone you know is in an unsafe situation
• S.A.F.E.: Seek help, trusted Adults, Face your fears, Enact your power plays
B. Close-Up Activity
The Close-Up Activity further extends and reinforces the concepts presented
in the video and in the Focus Activity and provides the background for students
to complete the Take Action Activities. Close-Up Activities will include class
and group discussion, some will include written work, and some will include
role-play as part of the activity.
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•

Introduce the concept of S.A.F.E.:
-- The S stands for Seek Help. Peers can assist their peers in seeking help
if they are in unsafe situations. Victims are empowered to seek help.
-- The A stands for trusted Adults, or those adults students can turn
to for help.
-- The F stands for Face your fears. As Mark Twain said, “Courage is
resistance to fear, mastery of fear, not absence of fear.” Situations
of abuse involve coercion, force, and threats to ensure that the
relationship continues. This can be a scary and difficult situation.
It is not easy to speak up and get help.
-- The E stands for Enact your power play, a reminder that we all have
the personal power to take action.

•

Remind students that they always have the right to be safe, no one has
the right to abuse them, and abuse is never their fault. They also have
the personal power to stop the abuse by following the steps in S.A.F.E.
and reporting the abuse.

•

Discuss the situation they viewed in the video with Maddie (covers bruises
with makeup) and her friend, Kate.

•

Identify the steps of S.A.F.E. that Maddie used to get help.
-- S: Maddie goes with Kate to talk to the school counselor (Seeks help)
-- A: School counselor (A trusted Adult)
-- F: Maddie agrees to go talk to the counselor (Faces her fears)
-- E: Kate stood up for Maddie initially; she expressed concern, listened,
and went with her to the counselor. (Both girls Enact a power play)

C. Take Action Activity
Take Action Activities provide students an opportunity to apply and practice
the important concepts they have learned in the lesson. Take Action Activities
are composed of a variety of activities, including role-play, group work,
and individual work.
•

DID YOU KNOW?
1 in 3 girls is
sexually abused
before the age
of 18.7

Take Action Activity
-- Carousel Sharing Activity: Post six pieces of chart paper around
the room, and title each with one of the following topics:
»» Self-Esteem & Personal Power
»» Acceptance
»» Boundaries
»» A.C.T.
»» Isolation
»» S.A.F.E.
-- Assign each topic a color.
-- Have students number off between 1 and 6, get into groups by their
numbers, and stand by their specific charts.
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DID YOU KNOW?
30% of sexual
abuse is never
reported.9

--

Give one student in each group the color marker that is designated
for its topic.
-- Ask students to brainstorm what they now know about the topic after
completing this program.
-- The student with the marker records what the group wants to say
about the topic. For example, students may write what the topic
means to them, how it relates to their safety, how they would use
what they now know about the topic to protect themselves and others,
and how to become a safer, smarter teen.
-- Give students three to five minutes at the chart to complete the
brainstorm and charting of responses.
-- Signal for students to move to the next chart, read what the previous
group wrote, brainstorm this new topic, and chart its responses.
Encourage them to select different responses than what has already
been written. Each time, they take their markers with them and
record their input on the charts, in their group color.
-- Repeat this process until each group returns to its original chart.
-- Have the group read what each group contributed and share with
the entire class.

Teacher Tip:
This sharing activity is an excellent way to reinforce and recap the
important safety messages in this program. It also builds communication
between students and gets them talking to each other, which builds
a sense of team and collegiality in the class.

Today’s Power Play: S.A.F.E. Enact Your Power Plays to Stay Safe
Disclosing abuse or any worrisome behavior is difficult. Students have
the tools to be advocates for others in trouble and to be advocates for
themselves. Remind students that as safer, smarter teens, they have
many ways to be the change.
D. Journal
“There is no greater agony than bearing an untold story inside you.”
–Maya Angelou, American Poet, b.1928-d.2014
“No act of kindness, no matter how small, is ever wasted.”
–Aesop, b.620 B.C.E.-d.560 B.C.E., legendary figure and author of 		
Aesop’s Fables
How are these two quotes related? Compare them to the steps in A.C.T.
and S.A.F.E. How are you a safer, smarter teen?
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E. Directions for Bookmarks
The A.C.T. / S.A.F.E. bookmarks define the acronyms for students to keep
with them and summarize the Safer, Smarter Teens Middle School: Personal
Power concepts.
Before passing out the bookmarks, review the A.C.T. / S.A.F.E. concepts
with students.
Show them the bookmarks.
Tell them that also included on the reverse side is a picture of a very
special and important person.
Ask them to guess who it might be.
Respond positively to their responses (“Yes, good one! That’s
a possibility.”). Pass out the bookmarks and tell students to look
closely and see who that person is.
Relate it to Personal Power.
Teacher Tip:
"Thinks he bombed his first algebra test"
"Mom is being treated for cancer"
Two additional Focus Scene cards have been included for you to use
at your discretion. Since both of these cards illustrate some of the
real-life pressures that students experience, you may wish to include
them into a class discussion about how to handle frustration and
how could students provide support to their peers. Though these are
not necessarily examples of abuse, students in these situations may
become more vulnerable to unsafe situations and the use of these
cards will also provide more opportunity for students to develop
empathy for others.
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Lesson 6
S.A.F.E.: It's OK to Tell
STUDENT MATERIALS

• Point of View Worksheet
• Focus Scene Cards
• Spotlight and Key Vocabulary
• Journal
• Parent Letter
• Bookmarks (behind the Resources tab)
For more information, visit SaferSmarterTeens.org or LaurensKids.org.

LESSON 6:
S.A.F.E.: IT’S OK TO TELL

POINT OF VIEW
Directions: Before viewing the video, read the statements below. In the "Before Viewing" column,
mark whether you Agree (A) or Disagree (D) with the statement. After you have viewed the video,
go back to the statements and mark in the "After Viewing" column whether you Agree (A)
or Disagree (D) with the statement.
Before Viewing

After Viewing
1. Personal power is the power to recognize danger.
2. Personal power is the power to be assertive,
say “no,” and support others.
3. Getting help for yourself or someone else
is a power play.
4. Personal power is the power to set
body boundaries.
5. Think, Feel, Act (TFA) helps you observe and
think about a situation, recognize how you feel,
then act with a positive power play.

Before I watched the video, I thought

Now I know
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Lesson 6
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

S.A.F.E.: It's OK to Tell

•

Lesson 6
•

•

•

If you were in this scene, what would you be doing?

How do you think the characters are feeling? How do you know?

What may have happened after this scene?

What do you think may have happened before this scene?

S.A.F.E.: It's OK to Tell

•

LESSON 6:
S.A.F.E.: IT’S OK TO TELL

SPOTLIGHT – Use your personal power as a power play
to protect your body boundaries, and access help by confiding
in a peer and telling a trusted adult.

KEY VOCABULARY
• Personal Power: The tools we have to help us make safe decisions that
help ourselves and others
• Disclosure: Telling a trusted adult when something unsafe is happening
to you or someone else
• Accessing Help: Disclosing information to a trusted adult to get help
when you or someone you know is in an unsafe situation
• S.A.F.E.: Seek help, trusted Adults, Face your fears, Enact your
power plays
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LESSON 6:
S.A.F.E.: IT’S OK TO TELL

JOURNAL
“There is no greater agony than bearing an untold story inside you.”
–Maya Angelou, American Poet, b.1928-d.2014
“No act of kindness, no matter how small, is ever wasted.”
–Aesop b.620 B.C.E.-d.560 B.C.E., legendary figure and author of Aesop’s Fables
How are these two quotes related? Compare them to the steps in A.C.T. and S.A.F.E.
How are you a safer, smarter teen?
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PARENT LETTER 6: S.A.F.E.: IT’S OK TO TELL
During the final lesson in the Safer, Smarter Teens: Personal Power curriculum, your child watched
a video in which Kate stood up for Maddie and helped her get the help she needed by going with
her to the school counselor. Standing up for yourself and others may feel risky. Your child may think
he or she will lose someone’s friendship. A victim of abuse may feel it will be too disruptive to tell.
But it’s important to keep telling until you are heard and helped. Students learned the concept
of S.A.F.E. as a power play to access help: Seek help from a trusted Adult; Face your fears;
and Enact your power plays. Lauren provided a recap of the first five lessons, which included:
• Personal Power
• Power Plays
• Red Flags
• Body Boundaries
• Sexual Abuse
• Self-Esteem
• Balance of Power
• Safe vs. Unsafe Relationships
• Guiding Voice
• TFA (Think, Feel, Act)
• Assertiveness
• Grooming

• Isolation
• Unsafe Secrets
• Unsafe Touches
• Disclosure
• A.C.T. (Ask, Care, Tell)
• Sexting
• Cyber-Grooming
• Cyber-Safety Plan
• Accessing Help
• S.A.F.E. (Seek help from a trusted Adult;
Face your fears; and Enact your power plays)

PARENT CONNECTION
Today’s lesson focused on finding one’s personal power and making positive power plays
to stand up for and to help a friend. "A.C.T." and "S.A.F.E." are two of our acronyms that
encompass our empowerment concepts. Continue talking with your child about what it takes
to be a safer, smarter teen.
TIPS TO FURTHER TODAY’S LESSON
Ask your child what was most meaningful to him or her in the curriculum. What concepts were
most useful to him or her? Does he or she have any questions or concerns?

For more ways to talk with your child about making safer and smarter choices, visit SaferSmarterTeens.org.
For additional resources, visit LaurensKids.org. To report abuse, call the Florida Abuse Hotline at 1-800-962-2873.
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MIDDLE SCHOOL CURRICULUM

This additional Focus Scene card has been included for you to
use at your discretion. Since this card illustrates some of the real
life pressures that students experience, you may wish to include
this into a class discussion about how to handle frustration and
how could students provide support to their peers.

MIDDLE SCHOOL CURRICULUM

This additional Focus Scene card has been included for you to
use at your discretion. Since this card illustrates some of the real
life pressures that students experience, you may wish to include
this into a class discussion about how to handle frustration and
how could students provide support to their peers.

How t0 Report Abuse: Overview
DISCLOSURE TIPS

INFORMATION NEEDED

WHAT DO YOU SAY?
• An adult’s reaction to disclosure plays
an important role in the beginning
of the healing process for the child.
• “I’m really glad that you told me.”
• “It took a lot of courage to tell me.”
• “It’s not your fault.”
• “We will work together to get you help.”
• “I will need to tell some other people
who help to protect children.”

HAVE THIS INFORMATION AVAILABLE:

WHO: Who was involved?

WHAT: What occurred?

WHEN: When did it occur?
WHAT ARE THE CHILD’S NEEDS?
• Be careful not to make promises
that you cannot keep. Do not
promise you will not tell anyone.
• Report immediately.
• Only speak to those who have
to know – confidentially.
• Gentle honesty – keep information
age-appropriate and general.

WHERE: Where did it occur?

WHY: Why did it happen (what were the
circumstances surrounding the event)?

CALL AND MAKE A REPORT
There are four ways to make a report. However, it is preferred that all reports be made through
the Hotline. **The exact words of the child need to be documented in your report.**
Telephone Hotline: Call the toll-free
Florida Abuse Hotline at: 1-800-96-ABUSE
(1-800-962-2873). Counselors are
available 24 hours, every day.
TDD (Telecommunication Device for
the Deaf): Toll-free: 1-800-453-5145

Internet: https://reportabuse.dcf.state.fl.us
Fax: Fax a written report with your contact
information to 1-800-914-0004. Alternately, you
may use the Florida Abuse Hotline’s fax reporting
form, which can be obtained here: www.dcf.
state.fl.us/programs/abuse/docs/faxreport.pdf.
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• Isolation:
Technology
Safety and
Cyber-Grooming

• Education
and Advocacy
in Action,
Developing a
Safety P.L.A.N.

• Boundaries
• Grooming
• ACT~Ask, Care,
Tell~Abuse,
Disclosure, and
Getting Help
• Dating
Violence and
Harassment,
Flirting or
Harassment,
Confronting
Sexual
Harassment

• Privacy
• Safety NETwork
• Boundaries:
Grooming,
Secrets,
Isolation,
and TFA
• The Problem of
Sexual Abuse,
Grooming,
Cyber-Safety,
Control: Force,
Coercion,
and Fraud

• Awareness of
Surroundings
• Safety Goggles

• Internet Safety
• Digital
Community

• Voice-The Right
To Be Heard
• Safety NETwork

• Cyberbullying
• Cyber P.L.A.N.
• Acceptance:
Body Boundaries,
Sexual Pressure,
and Fitting In

• Healthy vs
Unhealthy
Relationships,
Self Esteem,
Boundaries,
Balance of Power

• Good Citizenship
in our Community
• Wrongdoing
• Wrongdoer
• Victim
• Bystander
• Trusted Triangle
• Think, Feel, Act

• Kids Bill of Rights
1. Safety 2. Respect
3. Your Identity
4. A Voice 5. Childhood

• Peer Pressure-Finding
the Courage Within You

• Self Esteem &
Personal Power

• Be the Change:
Personal Rights
and Responsibilities,
Building
Communication Skills

Second Grade

Third Grade

Fourth Grade

Fifth Grade

Middle School

High School

• Identity-The
Right To Be Who
You Are

• Respecting
Boundaries
• Body Boundaries
• Voice
• Tattling vs.
Reporting
• Think, Feel, Act

• The Courage to
Change

• The
Responsibilities
of Your Rights

• Grade Level
Review

• Body Boundaries
and Privacy
• Lock and Key
Token

• Safe and Unsafe
Secrets
• Secrets Gauge
• Think, Feel, Act
• Trusted Triangle
• I Mean Business
Voice

• Body Boundaries
and Personal
Space
• Guiding Voice
• Personal Power

• Safe vs.
Unsafe Secrets

• Safe and Unsafe
Touches

• Body Boundaries
and Personal
Space

• P.L.A.N.

Bolded and italicized topics are new concepts that are being introduced.

Grown-Up Buddy
Trusted Triangle
Safety Stop Sign
I Mean Business Voice
Think, Feel, Act
Safety Barometer

•
•
•
•
•
•

• Think, Feel, Act
• Guiding Voice

• Safety Stop Sign
• I Mean Business
Voice

• Safety Rules
• Grown-Up Buddies
• Trusted Triangle

• Safe vs.
Unsafe Secrets

First Grade

• Private Parts
• Personal Space
• Safe and Unsafe
Touches

• Think, Feel, Act
• Guiding Voice

• Strangers
• Grown-Up
Buddies
• Trusted Triangle

• Safety Rules
• Safety Stop Sign
• I Mean Business Voice

Lesson 5

Pre-K &
Kindergarten

Lesson 4

Lesson 3

Lesson 2

Lesson 1

Sc0pe & sequence

N/A

• S.A.F.E.-Seek Help,
Trusted Adult,
Face Your Fears,
Energize Your
Personal Power

N/A

N/A

N/A

• Body Boundaries
and Privacy
• Safety Barometer
• Bullying
• Safe Use of Cell
Phone Camera

• Tattling vs.
Reporting

• Tattling vs.
Reporting

Lesson 6

N/A

N/A

N/A

N/A

N/A

• Cyber Safety
• Guiding Voice
• Cyber Citizen
Learners
Permit

• Strangers

N/A

Lesson 7

N/A

N/A

N/A

N/A

N/A

• Grade
Level
Review

• Grade
Level
Review

N/A

Lesson 8

Glossary
Lesson 1
Personal Power: The tools we have to help us make
safe decisions that help ourselves and others.
Power Plays: The actions we take to use our
personal power to maintain control and keep
ourselves and others safe.
Red Flags: The warning signs that alert
us to unsafe situations.
Body Boundaries: Your personal space that
limits the physical interaction you have with other
people that protects you and keeps you safe.
Sexual Abuse: When one person threatens,
intimidates, or pressures another person into
unwanted sexual activity or exposes someone
to sexually explicit acts or materials.
Self-Esteem: How you think and feel about yourself.
Lesson 2
Balance of Power: Equal and shared power
by people in a relationship.
Safe vs. Unsafe Relationships: In a safe
relationship, there is a balance of power
where healthy boundaries are protected; the
relationship is positive, rational, productive, and
supportive. In an unsafe relationship, there is
an imbalance of power that results in one person
being controlled and manipulated by another
person; boundaries are not respected, resulting
in a destructive and negative relationship.
Body Boundaries: Your personal space that limits
the physical interaction you have with other people
that protects you and keeps you safe.
Guiding Voice: The internal voice that helps
you identify when things make you feel confused,
nervous, or uncomfortable. It is important to listen
to your Guiding Voice and to tell a trusted adult so
you can be heard and helped in unsafe situations.
Think, Feel, Act (TFA): TFA stands for Think, Feel,
Act. Think about a situation, and decide how
it makes you feel, and what action you should
take to keep yourself safe.
Assertiveness: Using your personal power
to be confident and stand up for yourself and
others while being considerate of others and not
violating their rights.
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Lesson 3
Grooming: The process an abuser uses
to build trust, test boundaries, manipulate,
and draw someone into a secret relationship
for the purpose of abusing them.
Isolation: To separate from others.
Unsafe Secrets: Secrets that make you feel
uncomfortable or confused and you are told not
to tell. However, an unsafe secret must be told
until you are heard and helped.
Unsafe Touches: A touch that hurts you, makes you
feel uncomfortable, or makes you feel confused.
Lesson 4
Grooming: The process an abuser uses to build
trust, test boundaries, manipulate, and draw
someone into a secret relationship for the
purpose of abusing them.
Disclosure: To tell a trusted adult when something
unsafe is happening to you or someone else.
A.C.T.: Ask, Care, Tell.
Lesson 5
Sexting: Sending sexually explicit text messages,
photos, and/or videos.
Social Media: Electronic media that allows users
to create and share information and participate
in social networking.
Cyber-Grooming: Using electronic media
and online sites to make contacts to form
relationships, which may lead to abuse.
Cyber-Safety Plan: A plan for the safe and
responsible use of the Internet, social media,
and communication technology.
Lesson 6
Personal Power: The tools we have to help us make
safe decisions that help ourselves and others.
Disclosure: Telling a trusted adult when something
unsafe is happening to you or someone else.
Accessing Help: Disclosing information to
a trusted adult to get help when you or someone
you know is in an unsafe situation.
S.A.F.E: Seek help, trusted Adults, Face your
fears, Enact your power play.
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*

*

*

*
*
*
*
*
*
*
*
*
*
*
*
*

HE.6.B.4.2 Practice refusal skills and negotiation skills to reduce health risks.

HE.6.B.4.3 Demonstrate effective conflict-management and/or resolution strategies.

HE.6.B.4.4 Compile ways to ask for assistance to enhance the health of self and others.

HE.6.B.5.1 Investigate health-related situations that require the application of a thoughtful decision-making process.

HE.6.B.5.2 Choose healthy alternatives over unhealthy alternatives when making a decision.

HE.6.B.5.3 Specify the potential outcomes of each option when making a health-related decision.

HE.6.B.5.4 Distinguish between the need for individual or collaborative decision-making.

HE.6.B.5.5 Predict the potential outcomes of a health-related decision.

HE.6.B.6.2 Develop an individual goal to adopt, maintain, or improve a personal health practice.

HE.6.B.6.3 Determine strategies and skills needed to attain a personal health goal.

HE.6.P.7.1 Explain the importance of assuming responsibility for personal-health behaviors.

HE.6.P.7.2 Write about healthy practices and behaviors that will maintain or improve personal health and reduce health risks.

HE.6.P.8.1 Practice how to influence and support others when making positive health choices.

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*
*

*

HE.6.B.4.1 Determine strategies to improve effective verbal- and nonverbal-communication skills to enhance health.

*

*

HE.6.B.3.4 Describe situations when professional health services may be required.

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*
*

*

*

*

HE.6.C.2.9 Identify the influence of personal values, attitudes, and beliefs about individual health practices and behaviors.

*

*

*

*

*

*

*

HE.6.C.2.8 Determine how social norms may impact healthy and unhealthy behavior.

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

L5 L6

*

*

*

*

*

*

*

*

L4

HE.6.C.2.6 Propose ways that technology can influence peer and community health behaviors.

*

*

HE.6.C.1.8 Examine the likelihood of injury or illness if engaging in unhealthy/risky behaviors.

*

*

HE.6.C.1.6 Examine how appropriate health care can promote personal health.

HE.6.C.2.2 Examine how peers influence the health of adolescents.

*

HE.6.C.1.4 Identify health problems and concerns common to adolescents, including reproductive development.

*

*

*

*

HE.6.C.2.1 Examine how family influences the health of adolescents.

*

L1 L2 L3

HE.6.C.1.3 Identify environmental factors that affect personal health.

GRADE: 6

HE.6.C.1.2 Describe how the physical, mental/emotional, social, and intellectual dimensions of health are interrelated.
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*
*

HE.7.C.2.2 Examine how peers may influence the health behaviors of adolescents.

HE.7.C.2.3 Examine how the school and community may influence the health behaviors of adolescents.

*
*
*
*
*
*
*

HE.7.B.5.2 Select healthy alternatives over unhealthy alternatives when making a decision.

HE.7.B.5.4 Determine when individual or collaborative decision-making is appropriate.

HE.7.B.5.5 Predict the short- and long-term consequences of engaging in health-risk behaviors.

HE.7.B.6.1 Analyze personal beliefs as they relate to health practices.

HE.7.P.7.1 Examine the importance of assuming responsibility for personal-health behaviors.

HE.7.P.7.2 Experiment with behaviors that will maintain or improve personal health and reduce health risks.

HE.7.P.8.1 Utilize the influence of others to promote positive health choices.

*

*
*
*
*

HE.8.C.1.3 Predict how environmental factors affect personal health.

HE.8.C.1.4 Investigate strategies to reduce or prevent injuries and other adolescent health problems.

HE.8.C.1.6 Analyze how appropriate health care can promote personal health.

HE.8.C.1.8 Anticipate the likelihood of injury or illness if engaging in unhealthy/risky behaviors.

*

*
*

HE.8.C.2.2 Assess how the health beliefs of peers may influence adolescent health.

HE.8.C.2.3 Analyze how the school and community may influence adolescent health.

*

*

*

*

*

*

*

HE.8.B.4.4 Compare and contrast ways to ask for and offer assistance to enhance the health of self and others.

*

*

*

*
*

HE.8.B.4.3 Examine the possible causes of conflict among youth in schools and communities.

*

*

HE.8.B.4.1 Illustrate skills necessary for effective communication with family, peers, and others to enhance health.

*

*

*

HE.8.B.3.4 Determine situations when specific professional health services or providers may be required.

*

*

*

*

*

*

*

*

*

*

*

HE.8.C.2.9 Analyze the influence of personal values, attitudes, and beliefs about individual health practices and behaviors.

*

*
*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

HE.8.C.2.8 Explain how the perceptions of norms influence healthy and unhealthy behaviors.

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

HE.8.C.2.6 Analyze the influence of technology on personal and family health.

*

*

HE.8.C.2.1 Assess the role of family health beliefs on the health of adolescents.

*

*

*

*

*

*

*

*

*

*

*

*

HE.8.C.1.2 Analyze the interrelationship between healthy/unhealthy behaviors & the dimensions of health: physical, mental/emotional, social, & intellectual. *

GRADE: 8

*

HE.7.B.5.1 Predict when health-related situations require the application of a thoughtful decision-making process.

*

*

HE.7.B.4.4 Demonstrate how to ask for assistance to enhance the health of self and others.

*

*

*

HE.7.B.4.2 Demonstrate refusal, negotiation, and collaboration skills to enhance health and reduce health risks.

*

*

*

*

*

*

*

HE.7.B.3.4 Differentiate among professional health services that may be required.

*

*

*

*

*

*

*

*

*

*

HE.7.C.1.8 Explain the likelihood of injury or illness if engaging in unhealthy/risky behaviors.

*

*

HE.7.C.1.6 Explain how appropriate health care can promote personal health.

*

*

*

HE.7.C.2.9 Explain the influence of personal values, attitudes, and beliefs about individual health practices and behaviors.

*

HE.7.C.1.4 Describe ways to reduce or prevent injuries and adolescent health problems.

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

L5 L6

*

*

HE.7.C.1.2 Explain how physical, mental/emotional, social, and intellectual dimensions of health are interrelated.

*

L4

HE.7.C.2.5 Analyze how messages from media influence health behaviors.

*

L1 L2 L3

HE.7.C.1.1 Compare and contrast the effects of healthy and unhealthy behaviors on personal health, including reproductive health.

GRADE: 7
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*

*

*

*

*

*

*

*

LAFS.7.W.2.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

*

*

*

*
*
*

LAFS.8.L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

LAFS.8.L.2.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.

LAFS.8.L.3.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge
when considering a word or phrase important to comprehension or expression.

*

*

*

*

*

*

*

*

L1 L2 L3
*

LAFS.8.L.1.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

GRADE: 8

*

LAFS.7.W.1.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization,
and analysis of relevant content.

*

*
*

LAFS.7.SL.2.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

*

*

*

*

*

L4

*

*

*

*

LAFS.7.SL.1.2 Analyze the main ideas and supporting details presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain
how the ideas clarify a topic, text, or issue under study.

*

*
*

*

*

*

*

*

*

*

*

*

*

*

*

L4

*

*

*

*

*

LAFS.7.SL.1.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners
on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

*

LAFS.7.L.3.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge
when considering a word or phrase important to comprehension or expression.

*

*

*

L4
*

LAFS.7.RL.1.3 Analyze how particular elements of a story or drama interact (e.g., how setting shapes the characters or plot).

*
*

LAFS.7.L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

LAFS.7.L.2.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.

*

LAFS.7.L.1.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

L1 L2 L3

*

GRADE: 7

*
*

LAFS.6.W.1.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization,
and analysis of relevant content.

*

LAFS.6.SL.2.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

*

LAFS.6.SL.1.2 Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and explain how it contributes to a
topic, text, or issue under study.

*

*

*
*

LAFS.6.L.2.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.

LAFS.6.RI.3.7 Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to develop a coherent
understanding of a topic or issue.

*

*

LAFS.6.L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

*

L1 L2 L3
*

GRADE: 6

LAFS.6.L.1.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

LANGUAGE ARTS STANDARDS

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

L5 L6

*

*

*

*

*

*

*

*

L5 L6

*

*

*

*

*

*

L5 L6
*

90

Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define
individual roles as needed.

Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant
evidence, observations, and ideas.

Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the
evidence presented.

b.

c.

d.

*

LAFS.8.W.2.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

state, please visit SaferSmarterTeens.org.

Current for Florida as of June 2015. For the most up-to-date information about education standards in your

*
*

*
*

*

*

LAFS.8.W.1.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization,
and analysis of relevant content.

*

*

LAFS.8.SL.2.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

LAFS.8.SL.1.2 Analyze the purpose of information presented in diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the
motives (e.g., social, commercial, political) behind its presentation.

Come to discussions prepared, having read or researched material under study; explicitly draw on that preparation by referring
to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.

a.

LAFS.8.SL.1.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8
topics, texts, and issues, building on others’ ideas and expressing their own clearly.

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

*

KEY VOCABULARY CARDS

LESSON 1

Power
Plays

LESSON 1

FOLD AND TEAR ALONG DOTTED LINES

Personal
Power

LESSON 1

Body
Bo ndaries

LESSON 1

FOLD AND TEAR ALONG DOTTED LINES

Red Flags

LESSON 1

Self-Esteem

LESSON 1

FOLD AND TEAR ALONG DOTTED LINES

Sexual
Ab se

LESSON 2

Safe vs.
Unsafe
Relationships

LESSON 2

FOLD AND TEAR ALONG DOTTED LINES

Balance f
Power

LESSON 2

Guiding
Voice

LESSON 2

FOLD AND TEAR ALONG DOTTED LINES

Body
Boundaries

LESSON 2

Assert veness

LESSON 2

FOLD AND TEAR ALONG DOTTED LINES

Think, Feel,
Act (TFA)

LESSON 3

Is latIon

LESSON 3

FOLD AND TEAR ALONG DOTTED LINES

GrO m ng

LESSON 3

Unsafe
To ches

LESSON 3

FOLD AND TEAR ALONG DOTTED LINES

Unsafe
Secrets

LESSON 4

Disclosure

LESSON 4

FOLD AND TEAR ALONG DOTTED LINES

GrO m ng

FOLD AND TEAR ALONG DOTTED LINES

LESSON 4

A.C.T.: Ask,
care, Tell

LESSON 5

SocIal MedIa

LESSON 5

FOLD AND TEAR ALONG DOTTED LINES

Sexting

LESSON 5

Cyber-Safety
Plan

LESSON 5

FOLD AND TEAR ALONG DOTTED LINES

CyberGrOoming

LESSON 6

Disclosure

LESSON 6

FOLD AND TEAR ALONG DOTTED LINES

Personal
Power

LESSON 6

S.A.F.E.

LESSON 6

FOLD AND TEAR ALONG DOTTED LINES

AccessIng
Help

